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WELCOME! reacher’s Guide ()

Thank you for choosing Time Travellers!

Time Travellers is a general English course for primary students, which takes an
active, gamified approach to teaching English. It is a comprehensive course that is fully
compliant with the LOMLOE.

In this Teacher’s guide we will provide you with a step-by-step guide of how to get the
most out of the course, how to ensure all of your students’ learning needs are met and

how to make sure that your students - and you - have fun along the way!

Before we get started...

Crack the code to reveal the mystery word and unlock the Teacher’s guide!
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Did you crack the code?

Now it’s time to learn more about
Time Travellers!
(Answer is on page 71)

Training, support and feedback

To help you get started, your sales representative will
schedule a training session at your school for all the English
department. Your sales representative will also be available
to help you with any support you require throughout the
academic year.
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If you want to give us feedback on the Time Travellers course,
please send an email to support@miltoneducation.com.

You can also report errors directly from the digital platform.

° Watch the video tutorial on how to report errors.




MEET THE GHARACTERS

This is TIM.
He helps the children
travel in time!
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I'm Theo.

| love football and
running around outside.
My sister is Berry.

I'm Odi.
| like baking and doing
quiet activities at home.

I'm Inca.
| love running and | want
to run in the Paralympics
one day!

I’'m Berry.

| love playing the piano
and I'm really creative.
My brother is Theo.

I'm Flo.

| like inventing things and |
want to be Prime Minister
when I'm older!

I'm Coop.

| love computers and
learning about new
technology.



SERIES COMPONENTS Teacher's Guide ()

Student’s book

Print

Time &
travellers

Full-colour Student’s book with 9 units, integrating
language practice with a gamified time travel
mission, Social and Emotional Learning (SEL)
sessions and learning situations based around the
UN'’s 2030 Sustainable Development Goals (SDGs).

Digital

B All activities from the print version in a
gamified, auto-corrected digital format.

B Access to an interactive PDF of every unit.

Print

Full-colour Activity book with 9 units, including
activities to practise language and skills learned in
the Student’s book.

Digital

B Allactivities from the print version in a
gamified, auto-corrected digital format.

B Access to an interactive PDF of every unit.

Digital platform

B Individual student access to the gamified Time Travellers digital platform.

B Access to the Bookroom, a platform with 800+ follow-along audiobooks and
videos with comprehension quizzes.

B Access to the Trainer, a platform with over 30,000 extra skills practice questions.
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Phrasal verbs for clothes

Teacher’s materials
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Teacher’s panel

All the digital teacher’s materials can be accessed from the Teacher’s panel:
panel.miltoneducation.com.

B Access to the digital Student’s book and Activity book.

B Fully interactive PDF of the Student’s and Activity books with click-through to
digital versions of all of the activities.

B Classroom tools including a timer, random student picker, group organiser.

B Detailed student performance analytics.

Session plans

Unit session plans with detailed teaching notes help you implement the Time
Travellers’ teaching methodology in your classroom. Sessions combine content from
the Student’s book with additional classroom routines, games, learning situations and
review sessions. Available online or as downloadable PDFs.

Phonics unit

A phonics unit with a full set of digital teaching materials that can be taught
alongside the main unit content. Available to download from the Teacher’s panel.

Teacher’s guide

The Teacher’s guide includes an overview of the Time Travellers’ teaching
methodology and how to use all the components to teach English in your classroom.
Available as a downloadable PDF (this document).
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Teacher’s Guide @

All the answers, audioscripts and videoscripts for the Student’s book and Activity book
are included in the Answer key. Available as a downloadable PDF.

Answer key

Official curriculum programming

Official Primary curriculum planning documents compiled according to the
LOMLOE. Available in Spanish in a Word document and downloadable PDF.

Exams

Exams are available to track student level and progress. There are:
B placement tests for the beginning of the year.
B two editable end-of-unit exams per unit.

B 15 full practice Cambridge exams (3 of each exam: Starters, Movers, Flyers, Key
and Preliminary).

All exams are available as downloadable PDFs and include downloadable audios for
offline access.

Evaluation rubrics
B Evaluation rubrics aligned with the Student exit profile requirements in the
LOMLOE.

B Self-evaluation rubrics for students.

Inclusive learning resources

B Aninclusive learning activity bank that includes replacement activities covering
a range of different learning styles so you can diversify and adapt your teaching to
include every student in the classroom.

B Theinclusion videos provide teachers with support on how to teach children with
special educational needs.

Mediation and plurilingualism

B Maediation activity bank to develop effective mediation skills.

B Plurilingualism session plans to develop a plurilingual approach to language
learning.
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STUDENT"S BOOK SCOPE AND SEQUENGE

Reading & writing

B

Grammar

Q

Vocabulary

Listening &
speaking

Describing
people

Smart

clothes
My

new city

Career
day

Underwater
life

Adventure
sports

Technology

::::
Weekend
fun

Manners

8

23

41

59

79

97

117

135

153

appearance
personality
parts of the
face

clothes
describing
clothes

tourism
materials

jobs
workplaces
describing
work

underwater
animals
animal body
parts

extreme sports

describing
sports

technology
the online
world

v

v

v

v

v

v

entertainment \/

events

customs

countries and

nationalities
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| am (taller) than you.
| am (the tallest).

When it's warm, | wear
shorts.

| was going to the
museum when the bus
stopped.

Who, What, When,
Where, Why, How
questions

Buildings are designed
by architects.

Sharks eat fish.

Have you already hiked?
We haven't hiked yet.
We are still on holiday.
She told us to put on our
helmets.

Phones will be smaller
in the future.

| am going to invent a
new phone.

If we're late, they won't
let usin.

You (must / may [ might
/ should / could) shake
hands.

’ Video

v

v

% Reading skills

Aletter B

A personal description

Ablogpost H

A thank-you note

Everyday messages B

Ablogpost

Job adverts B
4

An article

Nonfictiontext B

Aposter H
Nonfictiontext
Brainstorming ke

Personal descriptions %
Astory
An informational sign Bl

Aletter

Discount offers g

4

An email

Ablogpost B
Aninvitation B
R4

An email

& Writing skills
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TINE TRAVEL
NISSION

Comic &
escape room

A Renaissance riddle

1513: Leonardo da Vinci
and the Renaissance

raAN

The missing book mystery ==

1934: Agatha Christie

The Salt March saga

1930: Mahatma Gandhi
and the Salt March

LA
1

Going for goal!

1966: The World Cup

Lunar lunacy!

1969: The Moon landing

N LA

Suffragettes and souvenirs! Sf=

1918: Emmeline Pankhurst
and the Suffragettes movement

A drought in the South

12th century: Al-Andalus and
irrigation

N LA
1]

The end for Wren?

1676: The Great Fire of London
and St Paul’s Cathedral

Panic at the pole!

1911: Amundsen’s journey
to the South Pole

BETTER WORLD, BETTER ME

Sustainable
Development Goals

Quality education (SDG 4) pp

What makes a quality
education?

No poverty (SDG 1) P

The cycle of poverty and
homelessness

Sustainable cities and
communities (SDG 11) P

Resolving mobility issues in
cities

Decent work and economic
growth (SDG8) P

What makes a good job?

Life below water (SDG 14) .

Protecting whales and our
oceans

Gender equality (SDG 5) P

Women in sport

Industry, innovation and
infrastructure (SDG 9) >

Infrastructure and
technology

Reduced
inequalities (SDG 10) P

Disabilities and equal access

Partnerships for the goals
(SDG 17) P

Global partnerships

Teacher’s Guide @

Social & emotional
learning

Review qul:

Identifying the challenges \/
of accessing education

Addressing the challenges \/
of homelessness

Debating what

community \/
services a place needs

Finding practical solutions \/
to problems

Predicting outcomes to \/
actions

Designing an inclusive
game ‘/

Creating an instructional \/
video

Thinking about measures \/
to increase inclusivity

Understanding cultural \/
differences
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TIME TRAVELLERS" METHODOLOGIES

Time Travellers combines a variety of methodologies that together create the perfect
general English course for students studying in the world we live in today.

They are:

B A natural, communicative method
B Gamification

B AUniversal Design for Learning

B Stories and reading

B Creating a global citizen

|

Flexible evaluation

The next few pages provide a more detailed overview of each methodology and the
tools available to help implement each one in your classroom.

A natural, communicative method

Young students learn languages by first
listening and then producing the language
they hear. Time Travellers emulates this
natural method, using extensive listening and
speaking practice to introduce learners from

the very beginning to what can be the most § ‘ _/\?

challenging parts of learning a language.




Ga miﬁcqtion Teacher’s Guide @

Milton Education puts gamification at the
centre of its methodology. Children learn
better when they feel engaged, and the best
way to get them engaged is to play. When
learning feels like a game, it becomes easy
and rewarding.

Time Travellers offers students and teachers
a wide variety of motivating content,
interactive activities, videos, stories and
online games to use both inside and outside
of the classroom.

The digital platform

Our gamified platform:
B turns traditional activities into games with lives and points.

B use badges, coins and collaborative and social components to increase student
engagement.

Travellers mission

In the Travellers command centre, students discover their mission. By completing
activities in the Student’s book and Trainer and winning points, students unlock
different stages of the mission. They earn badges for reading books in the Bookroom
and they can buy souvenirs with the coins they win.

Time travel mission

In the Time travel mission control, students are set another mission. They must help
a group of friends - Berry, Theo, Inca, Odi, Coop and Flo - to save the past. Obsidian,
the evil CEO of TimeCorps, is sending Time Tourists to the past and they are interfering
with important historical events which is having drastic consequences in the present!
Via stories, students travel back in time and help the friends solve escape room-style
Solve and save activities to save the past and send the Time tourists home.

5



Solve and save activities

The Time travel mission section of each unit includes
escape room-style Solve and save activities that pique
students’ curiosity, engage their lateral and critical thinking

skills and get them having fun!

The activity styles include:
B basic maths puzzles
missing letters
crosswords

hidden objects

[
[
[
B looking for clues

Classroom games

The classroom games in the Time Travellers
series are also designed to make learning
engaging, as well as getting students
thinking and moving. Total Physical Response
(TPR) games are indicated with the icon ‘k .

The games range from adaptations of
traditional favourites to more complex
games requiring students to make decisions
and cooperate with other students as they
play and learn together.

The games can be found within the Student’s
book and Activity book, and there are more
in the Session plans. Teachers can also award
students with coins and points in the digital
platform for these classroom games, which
they can then use to unlock badges and buy
souvenirs.

Class games

visual perception puzzles
logic puzzles

sequencing puzzles

code cracking puzzles

language riddles

The digital platform includes a Kahoot-style interactive games function which gets
students competing against each other whilst practising their English skills. Using their
mobile devices, a tablet or computer, students enter a code to take partin the whole-
class quiz. At the end of each question, they see how many points they've won and
where they are in the whole-class ranking. At the end of the quiz, students see who the

winner was and receive more points.

12




A Universal Design feacher’s Guide @

for Learning

The contents in Time Travellers has been
designed with flexibility in mind and aims to
cater for, represent and include all children in
the classroom.

You decide how to teach the content:
following the session plans available in the
Teacher’s panel or following the unit sections
in order. The paper version of the Student'’s
book and Activity book can be used in the
classroom alongside the digital platform,
with the teacher displaying activities on the
digital whiteboard. Students can use the
digital platform individually to complete
homework tasks, practise skills on the Trainer
or read and/or listen to books.

In the classroom, activities and projects
can be completed in a variety of ways, for
example, written, oral, visual or recorded,
depending on the individual needs of the
students.

The learn together icon @3 highlights

activities which work well as group activities,

but you decide which approach best suits which students, and whether the activities
are to be completed individually, in pairs, in groups or as a class.

All activities are clearly explained and are broken down into easy-to-follow steps,
helping students to become more independent learners.

Inclusive learning activity bank

The inclusive learning activity bank can be found in the Teacher'’s panel and includes
a range of different activity types that can be used to diversify the ways a task is
completed. Assign different styles to those students who you know struggle with
particular activity types.




Inclusion videos

The Inclusion video bank available in the Teacher’s panel includes videos with advice on
how to make your classroom a more inclusive, student-centred environment and also
provides information for teaching students with specific learning requirements. The
videos include:

Universal Design for Learning

How to create an inclusive learning environment
Promoting and celebrating diversity

Multiple intelligences

Creating a student-centred learning environment
Managing a multi-level English class
Mindfulness in the classroom

Teaching digital natives

Safeguarding children online

Teaching children with dyslexia

Teaching children with ADHD

Teaching children with autism

Teaching children with anxiety

Teaching children with sensory & physical needs

Teaching children with Spanish as their second language

Teaching bilingual children (Spanish/English)

Analytics

The extensive analytics function on the Teacher’s panel allows you to track student
progress in detail and see patterns in the types of activities or content they struggle
with.

Give students the level they require

The English classroom often includes students working at different levels of English.
Milton Education gives you the option to have students working at different levels in
the digital platform. For example, you can give children with a higher level of English
access to activities from a higher level Student book or Activity book, or students
who are struggling with the level of the class access to activities from a lower level
Student’s book or Activity book.

14




Stories and reading feacher’s Guide @

Cultivating a love of reading and learning through stories is a key part of Time
Travellers. We believe students’ learning benefits hugely from reading a little bit every
day, and our materials help to support this practice.

Stories

Every unit in the Time Travellers series has a story related to something relevant to
students’ everyday lives or their interests. There is also a story in the Time travel
mission in which students travel back in time to help the group of friends protect
a historical event. The story is available in print and as an audiobook on the digital
platform. Students can read or follow along.

Stories have a wide range of benefits. They:

allow students to see authentic language and grammar structures in a meaningful
context.

provide excellent opportunities to practise reading or listening for gist.

can help to improve students’ pronunciation and intonation skills by reading out
loud.

can help to improve students’ listening and storytelling skills as they listen to
others read.

stimulate students’ imagination.

give students access to information that they may not otherwise read in a
non-fictional context.




The Bookroom

The Bookroom offers over 800 graded audiobooks and videos, all with an associated
comprehension quiz. Students will love reading an assortment of classic fairy tales
and fables as well as cultural content, written and recorded by native English speakers.
There are also non-fiction texts, videos, series of books featuring the same characters
and choose your own adventure stories.

Choose your own adventure

Choose your own adventure

Choose your own adventure

The OIld
Treehouse

by Kat Duncan \t, by Kat Duncan \t, by Kat Duncan \1,

Pippa at the Park

#’ The Fantastic Five

The Fantastic Five and The Mystery of
the Big Beach Clean the Broken Vase t The Wawel Dragon
by Sophia Deasismont-Bennett by Kat Duncan V :Za‘:tsezlii:fhs:i:j::‘ e

Project Herculean

Choose your own adventure

Why All Stories i .
Belong to Anansi Anna in Camelot The Reunion

by Owen McComasky by Ella Rigby \t, by Sophia Deasismont-Bennett

adapted from the West African tale




Creating a global citizen Teacher's Guide ()

Global citizens understand that we are all part of the same international community
and that our actions affect not only the people and places where we live but
communities all around the world. They demonstrate a commitment to social
justice and equality and actively participate in initiatives promoting the Sustainable
Development Goals (SDGs).

The Better world, Better me section in each unit of Time Travellers introduces
students to a real-world topic associated with one of the Sustainable Development
Goals that has relevance to their life and interests, and explores some of the most
important issues related to it through images, a video, activities and a project.

They are also invited to get to know themselves better, reflect on how they interact
with others and learn how to form the positive relationships the world needs to
successfully achieve the SDGs.

Sustainable development goals

NO IERD GOOD HEALTH QUALITY GENDER CLEAN WATER
POVERTY HUNGER AND WELL-BEING EDUCATION EQUALITY AND SANITATION

d L @‘ v

DECENT WORK AND INDUSTRY, INNOVATION ‘IO REDUCED ﬂ.ISIAIIABI.E CITIES 12 RESPONSIBLE
ECONOMIC GROWTH AND INFRASTRUCTURE INEQUALITIES AND.HMI'I'IES CONSUMPTION
A AND PRODUCTION

7 =) O

v

1 GLIMATE ‘l LIFE ‘|6 PEACE, JUSTICE ‘I7 PARTNERSHIPS
ACTION BELOW WATER AND STRONG FOR THE GOALS

INSTITUTIONS

What are the Sustainable
Development Goals?

The Sustainable Development Goals
(SDGs) are 17 interconnected goals,
established by the United Nations (UN) in
2015. Although each goal has a different
focus, the global objective is “...to achieve
a more sustainable future for all people
and the world by 2030.” (UN Mission
statement)



How does Time Travellers work with the Sustainable
Development Goals?

The Better world, Better me section deals directly with one of the 17 Sustainable
Development Goals, linking it to the unit topic. Each Better world, Better me section
includes:

B Anopening, image-based activity to detect previous knowledge.
B Avideo introducing a topic related to the unit SDG, split into two parts.

B Comprehension activities to test general understanding of the video and to get
students to start thinking critically about the SDG focus.

B A speaking or Learn together activity based on a real-world situation.

B A competence-based project, called Take action, encouraging students to directly
address some of the issues related to the unit SDG.

B A Real-life heroes biography, highlighting an inspirational person or organisation
working towards the unit SDG.

Learning situations

Every section of each unit has been linked to specific learning situations that
encourage students to apply the skills that they have learned to real-life situations.
These situations range from typical everyday situations that students may find
themselves in, to more global situations, linked to the Sustainable Development Goals.
The learning situations can be found in the session plans on the Teacher’s panel and as
a seperate downloadable PDF.

Social and Emotional Learning (SEL)

What is Social and Emotional Learning?

Social and Emotional Learning refers to the process in which we learn to understand
and manage our emotions, work towards our personal goals as well as wider societal
goals, participate in positive relationships, make informed, responsible decisions and
show empathy towards others. As we go on our SEL journey, we can help to tackle
discrimination, and to create environments and communities where everyone feels
safe and supported.

The CASEL framework

CASEL - the Collaborative for Academic Social and Emotional Learning (casel.org) - are
an organisation that are working to make Social and Emotional Learning available
for everyone. They provide research-informed teaching approaches for students of

all ages. The Social and Emotional Learning syllabus in Time Travellers has been
developed around the CASEL framework. Every unit is mapped to 1 or 2 of the CASEL
competences. You can find this mapping in the “Teaching with Time Travellers” section
of this guide.

18
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How does Time Travellers
work with SEL?

The CASEL 5 competences

Self-awareness

Self-management

Social awareness

Teacher’s Guide @

The Better world, Better me sections at the end of each unit work with one or various
of the CASEL 5 competences.

Relationship skills

Responsible

Integrating personal
and social identities

Managing one's
emotions

Taking others'
perspectives

Communicating
effectively

decision-making

Demonstrating
curiosity and open-
mindedness

Identifying personal,
cultural and linguistic
assets

Identifying and using
stress-management
strategies

Recognising
strengths in others

Developing positive
relationships

Identifying solutions
for personal and
social problems

Identifying one’s
emotions

Exhibiting self-
discipline and self-
motivation

Demonstrating
empathy and
compassion

Demonstrating
cultural competency

Learning to make a
reasoned judgement
after analyzing
information, data,
facts

Demonstrating
honesty and integrity

Setting personal and
collective goals

Showing concern for
the feelings of others

Practicing teamwork
and collaborative
problem-solving

Anticipating and
evaluating the
consequences of
one's actions

Linking feelings,
values and thoughts

Using planning and
organisational skills

Understanding and
expressing gratitude

Resolving conflicts
constructively

Recoghnising how
critical thinking skills
are useful both inside
and outside school

Examining prejudices
and biases

Showing the courage
to take initiative

Identifying diverse
social norms,
including unjust ones

Resisting negative
social pressure

Reflecting on one's
role to promote
personal, family and
community well-
being

Experiencing self-
efficacy

Understanding
the influences of
organisations/
systems on
behaviour

Showing leadership
in groups

Evaluating personal,
interpersonal,
community and
institutional impacts

Having a growth
mindset

Seeking or offering
support and help
when needed

Developing interests
and a sense of
purpose

Standing up for the
rights of others

The Better world, Better me section of Time Travellers uses a wide selection of effective
strategies to build up students’ self-awareness and develop their social awareness,
relationship and responsible decision-making skills on the way to being a more rounded
global citizen. More detailed information on working with SEL in the classroom is
available in “Teaching with Time Travellers” at the end of this guide and in the unit
session plans.




Flexible evaluation

Milton Education supports teachers by providing a wide range of evaluation tools
that can be adapted and used to objectively assess students’ progress in a variety
of contexts. It encourages global and ongoing evaluation and takes into account key
competences and students’ progress in all areas of learning.

B Placement tests
There are placement tests that can be used at the start of Primary 2 to determine
students’ current knowledge. They cover the most important content for the
students to have mastered in order to continue with the current year'’s content,
giving you valuable information about which areas might need to be developed
further. The placement tests are designed to form part of a holistic student
evaluation process, alongside other evaluation tools. Available on the digital
platform and as downloadable PDFs.

B Review sections

Each unit contains a Review section, testing students’ understanding of the
vocabulary and grammar presented. These sections can be done at the end of each
unit or after every few units as part of a general overview of previous content.

B Cambridge exams

The Trainer offers a complete set of over 30,000 questions similar to Cambridge
exams Starters, Movers, Flyers, A2 Key and B1 Preliminary. The questions are
organised into the 7 CEFR levels Pre-A1l to B1. Each level covers the 6 main skills
areas of Vocabulary, Grammiar, Listening, Reading, Writing and Speaking. Also
available in the Teacher’s panel are 3 complete Cambridge exams for 5 levels:
Starters, Movers, Flyers, A2 Key and B1 Preliminary.

B Unitexams

These tests can be used as exams or as a diagnostic tool to identify any gaps
in knowledge and understanding. Available as downloadable PDF or editable
document to be personalised for your students.

B Evaluation rubrics

The evaluation rubrics allow teachers to continuously assess their students
progress throughout the school year, and help to provide valuable insight into
students’ competence development. They evaluate the key competences specified
in the LOMLOE. Available as a downloadable pdf.

B Self-evaluation rubrics

The self-evaluation rubrics are designed to develop students’ self-awareness of their
language skills. They encourage them to reflect not only on their English skills, but on
the skills involved in all the languages they speak, and to recognise their strengths
and the challenges they face to help them improve. They also help you to adapt your
teaching according to individual students’ needs. Available as a downloadable pdf.

20
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UNIT TOURS

Student’s book

Teacher’s Guide @

Icon key

4 )
‘))) listening activity @3 learn together activity (pair or group)
> watch the video ‘k Total Physical Response (TPR) activity
- pair speaking activity n write the answers in your notebook

. J

. Describing
e people

Students are given a clue

a . asto where they will be

B "E"::ggﬂ‘_’"ff going on their time travel

mission.

B How would you feel if you moved to another country? |

Time travel mission
B How would you feel if you changed schools?

The opening page of the unit includes questions

" related to the new unit topic. Get students to
answer the questions to introduce the new topic
and to detect previous knowledge.
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Vocabulary

a Read the definitions and write the word. ni @
.\ Someone wha ishoppy ond easytotalk | il Someans wha knows alotis
3 4 Read andlisten. wi
3 Somaona wha likas to tall paople what 5 Someane who dossnt think cbout a
My name is Jorge and | have moved to England from Spain. todois . person’s feelings is

This week hos been my first week in my new school Someone who makes a lot of noise
is

= Someone wha is always happy is

< Somaone who gets scared before deing H
samething is

Someane who leaves their things
everywhere is

a Read therest of Jorge's blog post. 0\

Yesterday our taacher Miss Brown was ill so we had a supply
teacher. L He

friendly

‘was muchtaller. He had shart brown hair, o moustache and

really thick eyebrows. His nome was Mr Peters and he looked

abit ke my unce. Ho wos realynie becouse he et usplay
‘or five minutes as a treat for finishing all our wark

Qukekly and et

ﬂ B8 in pairs, use the words (A-H) to label the parts of the

o <
- N

I sit next ta Jenny who is very intelligent. She helps me
My teacker's name is when | don't know the answar, mostly in Moths class.

Miss. ery Ji ! to tell everyone in our group what to do when
‘we are working together. She can be very

—

. Who s Mr Peters?

2 Does Jorge like Mr Petors? Why?

& Who does MrPeters look like?

2\ beard il forehead

Opposite e sits Marcus, . Amy also sits at our table,

who loves t talk about his fﬂ‘:":c’::jn"a"‘::‘lmm and loves 1o read, so wo

e WL, | et Bon B i
sueryons

her ta read out loud In class
she gets really nervous s
she asks me or Sammy to
read for her.

twble laugh by making silly
jokes. | think we can oll

be quite nolsy when he is
making jokes.

et s 4
talking, which is rude.

moustache |7 eyebrow

cheek

} l

Vocabulary items are introduced in a
short text with photographs. Year 5
follows a boy called Jorge who has
recently moved to England and Year 6
is about a family travelling around the
world.

Vocabulary is practised
and complimentary
vocabulary items are
introduced.

Every story is available in the
Bookroom as an audiobook and
includes extra quiz questions. ¢

Unit @
The mather duck brought her ducklings to By now, it was winter and it was very col
a nearby farm. “Your ducklings are so cutel” The il duckling Foaved hkl.qslnmelnlm
said achicken, 'O, exceptor that laetone, o keep from freezing. The lake began ta tum
he's very uglu!” Many of the animals loughed inta ice little by ittle

Hans Christian Andersen until finally the ugly

It was a five summer, sunny and warm. Little
birds sang, butterflies flew and flowers danced
in the brasze, A mother duck wos sitting on
her eggs. She was waiting for them to hateh,  wos ver,
She had been waiting for quite o long time.
Sometimes a friend or twa came to talk to
the mather duck while she sat All the while,

ducks be hare?”

thought the mather duck.

friend. *Maybe Its nat a duck” Finally, the last,
big egg began ta crack. One crack, two cacks
and out coma the last duckling. This ductling

*Maybe my friend wos right!” said the mother
duck. "Maybe this ugly duckling is not a duck
the mather duck thought, “When will the little atall” The mother duck took her ducklings
to the watar for their first swim, “If this ugly
duckling can't swim, then he's not a duck”

at theugly duckling. “You are so ugly” they
olel him. *"Why are you so much uglier than
your brothers and sisters?” A big turkey

was especiolly mean. He yellad in the ugly
ducklng's ruwammuswhum around the

duckling was nearly frozen. A farmer possing
by saw the duckiing, nearly frozen inthe laks,
and cut him aut. He took the duckling home
ta get warm. The farmer's children wanted to
‘play with the duckling, but they scared him.

quy Wi brothers and sisters aic, "Why don'
you go awoy? You ara toougly to be port
B e
ARAIES i A TaF A A SUERES Y
in a place where he wasn't welcome.

The ugly duckling wasn't sure where to go.

He flew around until he was tired. He decided
to rest in the grass neor o loke. Two geese.

‘sow the ugly duckling and stopped to talk to
him. "Yau are quite small to be alone, aren't
you?" they said. *| am too ugly to stay with
my fomily” the ugly ducking said. “That's too
bod,” they said. *You should come with us. We
are flying south now:* The two geese began to
fly when two loud shots were heard. Pow, pow!
‘Some men were hunting the geese. The ugly
duckling was scarad. He hid in the woods and
wtehad the geese fly eway.

to hurt him
because he was £ ugly. The scared duckling
flapped his wings ond broka a bottle of milk.
The farmer's wifz began ta clean up the milk
‘when the duckling tried to fly out the window
and broke the dinner plates. With thet, the
farmer put the duckling out in the cod. The
ugly duckling spant winter all alone.

To be continued...

The little ducklings walked into the water ond
ta swim. The ugly one swarn just fine,
holding his head very straight. The mather
[ A watched the ugly duckling swimming and
thaught, “He swims quite well after all. He s
The mothar duck sat and sot untilfinally she o little bit ugly, but ha will do just fine inthe
heard a cracking noise. One crack, two cracks,  world., | quite like him”
three cracks and the ducklings began to come
out of the eggs. “Peep, peepl” sald one. “Quack,
quockr” scid another. The mother duck was
very happy to meet her baby ducklings, but
there wasstill one egg left.

a Read and answer True or False.

A The ugly duckling could not swim.

©

The mother duck liked the ugly duckling.
The last 239 was bigger than the others. A
friend come to visit the baby cucklings and
saw the last, big egg. “This las: egg isn't
hatching,” soid the mother duck. *| suppose
it's bacauise its bigger and needs mare time.”
"Ara you sure that gg I3 yours? | saw o turkey
egg once and it was about thot size;* said the

. The ugly duckling had to be rescued from the ice.

o

Tne farmer's children loved the ugly duckling.

m

= The ugly duckling flew awoy with the geese.

Each unit contains a story or
non-fiction “long read” combining
new vocabulary and new
grammar structures.

A comprehension activity
follows the story.
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Grammar reference boxes
present new structures
simply and clearly.

A arelition ol sersenes bt piorts ot ar releted,

Students
practise
grammar
points with
various
exercise types. B @ rommmen i o
There is often ‘

extra grammar
practice on

the digital
platform.

+ presstsimple , subject + present smple

Grammar tips give extra help
on tricky grammar points or
highlight commonly made
mistakes.

Comprehension activities test student’s
understanding and are often exam style
questions.

Reading skills

Usethe process of
m B Read the texts and write the sport that

elimination. Biminate
sach perzon would like. There is one
‘answer for eoch question.
o

Inzomrect answers asycu
sport that you won't use. P e
T ondworkbocwars
windsurfing e aonore
A g B @ C (E
My name is lsobel and | like My nome s Jamie and | love My name s Sandra and
water sports | ke spart all kindls of sports, especially 1 don't Bke doing much
that makes ma fasl 1 am adventura sparts, but | ean't

maving fast. | hate haights. swirn and hate th ideo of
ingi I don'

axarcizs. | prefir o 5t down
and let other paople de

mur atall Inthe water as long as| gst
buldngmakssmesosored. | lovea chalenge.|tedrock | tositdown, Bkeon aboat
| dan't Lke deing sports climbing
wher its cold inthe winter. | enoyecit,sol'd ke to try
another mountain sport.

@

My name iz Doug ond | love heights berouse e Maria ard I would ke to try &

| enjoy 2eeing the view fram the top of a new sport. | would ke t try someshing on
mountein. | think K, bt fard. | live near

a utla oring. | prefar somathing on land. farme ta travel to the beach. Anyway, lam
Vinen | wes 11 1 broks my arm when | was scared of being in the watar, | wouid ke ta be
mountain biking, 22 | dan'tthink | would Wart | bie to do a sport in the winter when there
todo that again. s lats of snawr

makes ma run, but [ olwaus
the slowest in my class | don't
think sports are my thing

108

o

Students are introduced to a
range of text types in the reading
section.

Teacher’s Guide @

Vocabulary and grammairr is
practised in the two Listening
and speaking sections.

Listening and speakl
International

English boxes
highlight
language
differences
between English
speaking
countries.

n‘\mnrﬂnnm
[ — 1 e ot

Ssurdny |dr—=m g

n oo

!

Students can record their
answers to the speaking
exercises on the digital
platform.

Reading and writing tips include general
advice for improving reading and writing
skills as well as specific exam tips. ¢

-0

m E witea story beginning with one of these sentences.
Your story should be about 100 words long.

A When| woslitle | getintaalotaftreuble.
Writing tip!
A 100 word story should ke tarse
poragrapks. & ston kas thres ports:
expesition. ection ard resolution

Expusition
When | was little | got into alot of trouble My brother, Thamas, Presantyour characoirs
ard | had a bot of imagination ond irvented a lot of gomes to
‘playaround the house. of your sony) and

{obond raory ke s

B Edde laoked up at the ton of the mountain
and decidod to stars climbing.

© |woke up sweating ard scared.

Abod idea

O doy, we decided to croote an shetacls sourse inthe uing
rosm usirg the sofa, the piane, tables and chairs. Our mum and ction
od vrar 1t Kichan o th . Loved t Jurre, 0 | Erought t | —s T ehexccters

wos 3 good dea to Jump offthe piano, But it wasn'ta goad dea hove a problem
‘ecouse I fell and brake my arm. Iy ded heard me screaming and
celled the ambulance, Rosolution

—, Tha charactars
salve the problam
and the stony encs

After and | stopoed playi

Word st 114
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The writing section builds on the
reading section asking students to
recreate the text themselves.
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Students travel back in time
through a story, looking for the
“time tourists” and learning
about different periods in
history and British culture
along the way.

o

& TINE TRAVEL NISSION

The friends ushed over o where the man
was siting.

“Are you the painter Leonards do Vina 7" Ao
coked.

* wot a paintar, yoe. | palnted the Mona Lisa
a Do you recognisa this painting?

Mo, plese Mr do Vin! Dun't destrey your
Why s it so famous? writing backwords! But not any more” said art, \:‘m-um e wilinapie iliant of
the man sadly. peopler’ shouted Berry,
*But why? You're one of the greatest artists “Can | rust you?" osted Legnards
of the Rencissancel” askad Berry in alamn. cuspicioualy.
‘Swmml'\_hmw-“ﬁ;":"“"'w "Vuwuh\ Plaass baliave ual” sakd Flo and
Ber time.

mace on amazing seulpture of David.and he }
oirtadthe rooFofthe Siting Chapsl Rophosl | 'Tidyou row that | sotved an astrenomical

Graeczto
envcte ther paintings. sadlacnads, | ostrorcemicol e challenged Lecrixdo.

“Ithink the pointing Is 5o famous becauss it In¢ flash, Flo and Berny were in Vatican City

“5o, what hepperad?” insistad Borry. m Solve Leonarde's riddle.

ks 62 realistic seidt Floy inthe year 1513 They looked aicund them

ki inwander. They were in a grand palace. “ttwars thoa. mn-d‘:adhmuﬂa
“Ithink it's bacouise of the expracsion on her areiks poRTing aeeusnoly at the time
fo0e. | wangEr Why she's smiling” adged “Wowl Lockat the tles! exciaimed Fio. touriezs who vears glggling w“lmg.lu
Serry. “Wow! Logk at the paintings on the celling™ Bhotos behind the column. “Lock They

e fien - it scid Borry | Srovred ma an inantpeturs colled o selfi
n the paverment in the town sounre. 3 ard Now BVeryEhng seems pointless. | sent ==k
Sudelonly, Flo noticod comething strenge. Y o g the Mana Lzall vl destray / B
“The peintirg has disappeared” she shouted. all efmyar i \
She wasright. Thare veas no sign of the

“Excuss ms Sir. wrmlmnpmed tethe
Mo Lisa?” oaked

“The Vo who?* mplmd the man.

A3 ymove o s it Lot
A men aith a lang beasdwas sitting in a comer. y A8l bue zveM

“Irueognica thot me from my ort eloss!’ sunigab o zensY Son dud
acid Flo eaciteelly. 1 RETE ]

“Let's go over and tolkta him, He looks
upsar” said Rarry

Students solve three escape A true or false
room-style Solve and save comprehension

activities to complete the activity tests students’
mission. understanding of the story.

i Inie
a Continue reading the story. a ‘Which tile has been moved? a Read the story again and answar Truae or Falsa. 0
“You are veruintelicent chicrerd | wil . . AL i ason E) Raphuel and Botticeli are
el wou and it destioy g art?” soid wrtist. thres ctier Rengizsarce artists
Leonardo, smling. !
“Buit art & ot th anly contrbution my | # Duting the Renaissance, i d 3 During
2 mare obout the Eorth and spase. mere interested nreligou: teachings.

“Renolssance’ meons 'rebir .

e a Golles scid that “Whers the senses fel us, reasom st step i
Scierclsus ke Copernicusand Gulleo taught What did he mean?
et Eorynan e Bt

cortinued Leonardo,
“Alitae aract achievements of the | | i E M Areoldart now
Rencissance!” sakl Flo. H h like the camera?

“Reruissan zans rabirth’ s that
gy time paiod? Uihata grea:
narmvel” said Leena

g Read and answer. Where can you see the Mona Lisa?

. 5} Hama the capital of aly

prishopetioe L LD DID YOU KNow?

The Meres Lisa is Lecrardo da Vine's most fornaus
pointing. Eut. did uou know that it wosn't clwaus 50
well known? |n fac, s

“Howi did It skart™” asked Barry.
A, keoly is very richin my time. Famili
the Mecic b e of manay to pey
Forare There's e o o ofrode nich oter
‘acxt sprecd around tha

ELMEd 10 the Louvie Mussurm n Paris.
orid? iy

“Mr caIrcl. 6c Lou K

imepertio?| think Ve tena the ouect went

mel” sadFio, WELL DONE!

“Ithink it might be under one of the ties in YOU SENT THE

the carridor. | d ethin, s
rivipie-i s s TIME TOURISTS HOME!

BB Find another Ranaissance work of art that you Liks.
Explain what is interesting about it and why you lice it.

Students learn more about the historical period
or British culture element through individual and
Learn together activities.




Better world, Better me
videos present the unit SDG in

a context relevant to students’
lives.

) @ Look at the picture. What
can you ses? Discuss with
apartner.

B P WouhpartLof thevideo, i
What different types of
schools does it mention? 2

3 P Wanch part 2 of the videa and the questions.

2\ How do students bensfit from smalier class sizes?

2 Why are extra-curricuar acties important?

What are they?

ﬁ W8 Look ot the list of factors that can contributs to

a quality education. Which ones are mentioned in the video?
Sofe spoces Zarotolaroncs policy agoinst bulking
School caunsatlors

Mereteachers

Fociities and resauirces

Career guidanza

Extra-surricular activities Smoler eloss sizes.

8 @ Lookat the table again in exercise 36. How con the factors
= iy

receive? Make notes and share your ideas with the closs.

ehool eounsalors - 17 gua have o persowal prsbianms, you con't concentots
st <chou. A <cheol coumseler can cuppurt gou and help g find @ seltion 1
hroblem at scheel o at howe. -

Activities help students develop
an SEL skill in the context of
the SDG, developing them into
rounded global citizens.

In every unit, students practise
5 of the most commonly used
irregular verbs in the past tense

the educction you

The Take action projects
encourage students to make
a positive contribution to the
world around them.

T L

-~

E Read the profiles of the students. Follow the instructions.
Adarsh (12) Hyerl (19

- livesin a smell villoge in India +Lives in Secul, South Karea
ach

d English
with electricity butna computers With et other sutacrs

. i
- Helps om His parents' farm +le visually impaired

m & Workin emall groups and follow the inctructions.

11 Mok lst of the things you Ui obout yous school Tk abast how the people end
faciiiss help students in diffarent circumatonces.

Now maks o lst of deos of wous © Improws soma things. Wha: new rassurces or
seniices could ysur schee offer to help peaple Learr?

< Share your ideas with the class.

&% || REAL-LIFE HEROES
- i

Namne: Ml feni Country: Pokisten

ﬁ Read Malole's story. How did Malola tell peaple about her

Melala Yousafzal wosborn on July 12, 1837, She loved schodl and wis an excellent student
Howevar, in 2008, th Talian
girls

saenped

experience.

When the Teliban lostcontrol ard Matola retirned to schosl, she begen to speat publclyin
15 oars old,

‘tbeleve. dthe right 1o an echution.

The Real-life heroes biography
highlights an inspirational person

or organisation working towards
the unit SDG.

Some review activities are open
to accommodate additional
language that may have come
up in the course of the unit.

B8 4 Listen and chant.

infinitive P simple Past participls
be weas been
P went. gere
have hed hed
take tock taken
make mase made.

@ @3 Lok at the table. Which verbs have different past simple and
past participle?

g @ Lok at the table. Which verbs have the same past simple and
pust participles?

B I Fil the gops with the past simple.

A

e (99) 12 Portugal over the surmmer helidays with my cousins,

3 Last weekend we went to the museurn asd saw the dinosaurs We ... (have) a great time.

B B it the gops with the present perfect.

A e 49U . () 10 813 cinammi o 590 that new comady?
*1| The dog leoks reallytired . you . enkz) him for 0 welk?

football 1 th

)| yOU T . (k) pancakssT They ré 5o delidous aNd &35 TO MAZe.
= Unce Jim nat in the garden. _..

'm Say six ports of the face. ﬁ Say six words to describe personality.

ﬂ 9 B Work with @ partner. Use the numbers to make a long
number. Say it and your partner writes It. Take turns.

00 124,95% -
B E complets thetable., *

Oma huméired twenty-four thouzandrine
hurdired and thirty seven

Verb Past simple Past particpla o\
be ? ?
% ? ?

have ? ?

make ? ?

take ? ?

ﬂ B cComplete the sentance with the correct comparative or
superiative.

= Thewaather is.... (surny) than in England,

In the review quiz, students
revise the content they have
learned.
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Activity book

New vocabulary
is reinforced with
additional practice.

ﬂ Read Underwater life in your Student's Book. Fill the gaps.

A Lostweek they visited an . Gquarium

ﬂ Match the words (A-E) to their definitions (1-5). Ui @

Exam practice is an
integral part of the
Activity Book.

3 eguarium (n) 1| alang hair that graws frem the foce

2 whiskar (n) -} o teke gir imto the Lungs and then expst it

2 Theysaw  which are birds thet can't fly.
2 Theyalso saw . which have flippers to help them swim.
3 Theysaw . which have many sharp teeth,

2 There were also many ~They have twe claws ealled pincers,

TE] Write thewords under the corvect animals.
" beak fr— fippers  tentocles fin wings
seales gills suckers shell fangs whiskers

54

a Raead end write the latter of the best place for aach young person.

Invertsbrotes [n)

fresh water (n) | animals without backbones

breathe (x) S abuilding with tanks of live fish of different species

Jack has wtched several telavision
programmes ebout sharks and isreaty into
them Ha & Inaking far an aguarium where
e can see lots of sharks as well es other
Secies, 0F e 5 ThIKing about stidying

rivers, lakes and ponds

Al

National Marins Rescus Cantre 50 charity
that rescues local morine anirrals You wont
520 spectacilar sharts hera, but with yaur
wiit, you contribute t our conservotion
programmes. Vit usto learn moreabout.

shows and things lie that,

the risks Make o
denation or appiy ta valunteer withus!

Cathy the

The Deep &

af the seac and acsan.
learm more obout what's happering to
1ne farine enviranment, esaecially in hes
areq She would live to he mare active
and Wants to join an organiation asa
otz

Sally's bithday is snon and she wants to
amaza her frisnds witha really special
BOrTY TG Uhey I never Torgst. She wil
nvite 11 paosle, s hor porants and
herself. She has alieady celebrated

ST DiFhdays AL CNema and e
amusement park.

Inthol
\pu con wictch eolgurfl tropicalfish swirm
thrauigh arvazing coral rees. I Endiess Osaar,
avariety afsharis. sawfish and rays share
the kaggost tank 1 th arec Conm and visit

s oyt

Blue Planet Agquarium i svaliable for
Iarthaay parties Seq amazing olphin bicks.
at theAquathestre Showandfeedthe
sharks ifou darel You con bring from 100
20 TIENGE ToU Wik Q50 NOVe privats acesss.
o theVencem Cove where woucan see

aur spiders andsnakes. Make your
reseraion waas
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Short, personal
writing is encouraged
throughout the course.

Exercises accompany the Story section of
the Student’s Book to do a deep dive into

new vocabulary and grammar.

Find these words in Humpback whales in your Student’s Book.

Fill the gaps.

bubblenetfeeding  pod  calf  migrate  tmilfins  fliprers

Humpoack wholes have the longest . TUPPers

| Humpbackwhales con be recognised by their

Fumpback whales live in o group alied o

Pregnant bumgback whales ta warmer wetersto give birth.

7 The boby humpback whale, called a ........

n Read the text again and match the numbers (A-E) to what they

maeasure (1-5).

3 sao00g
3 s S

the amount of kill and small fish they eat

ey trnach they can weigh

how long their feeding season losts

200 kg 3
3 2500kg - theweightof the heart
3 120 days 1 how long their bodies can be

ﬂ Read and fill the gap with a reflexive pronoun.
myselr themselves yourself herself ourselves

+ Humpoack whles stay by themselves oz of the time.

5 Weenjoyed atthe party.

Mary does her hair

| was ableto teach o play the plano,

Yeu ars old snough s do it

26

aseach is unique.

With the technigue one whale ects thousands of fish ot once.

, tays With its mother for o few years.

Additional grammar practice
helps students master new
structures.

B Read and practise the grammar from the lesson. Unit @

ﬁ Write the verb corractly.
2\ Humeback whales (eat) thausands of small fish.

:l| The pod (form) to huntfor fish.

The "bubble net™ (push) the fish upwards.

o

Humeback whales .. (not | chew) their food.

3| Acalf (not | stoy) with its mother for more thon three years.

a Write the questions. Then write the correct answer,
2| seols/hove | sharp teeth 7 Do seals have sharp teeth?
ho,sharke have sharp testh.

il crabs { migrote | to give birth?

No, humpback wholes

= openguin | corry Jfood with pincers ?

No, acrab

=) snakaa | stick { to racks with suckers 7

No, octopuses .

= osechorse f rave [a beok 1

o, apenguin
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Pair speaking work is
included.

) B Read Humpb gain and fill in the i
Ask and answer witha partner.

Weignt: 36,000 kg

3 Length:

Distanca travslled per meonth during Migrasion: ... ...

©

Amoant of kril eaten svery dag ...

\ They can weigh u
Howmuch do humpback wikconim "
whales weigh? .

m ) Listen and choose the correct answer for each question.
/o You will hear Tony talking about his weekend.

1 Tony went Z Turl‘le&\_nndun
to schocl. at twa,
on a family trip. at quarter past seven.
to visit Hs grandparents. atten

| Tre experience was ! The kest thing Teny did was.
chitgish. toucha starfish,
boring. ride onaboat.
exciting. feed the fish.

2 Tony's famiy spenta lot of time
in the city of Brighton. -
ot the beack,

o Erighton Pier.
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o

There is at least one
additional listening exercise
in each unit.

Writing plans and revision
activities support longer
writing in the Student’s book.

T

ﬁ Read about the parts of a paragraph.

A paragroph has three parts:

1 The topic sentence istha firct rentence of the poragraph that
introduces the reader to your tpic.

2 The bady contains details and supporting informotion about your topic.

3. The closing sentanca restites the main ides of the paragraph sing
differert. words.

Plan your writing

a Read the sentences. Write ‘T’ for topic sentence, ‘8" for body and *C’

for closing sentence.
2 Over 220 tonnes of plastic are produced each year and much of it ends up in the ocean. ]
B " A i i s today,
\0 = Eoch square mils of scean contains 46,000 pieces of ooting plastic.

=) There are hundreds of ‘dead zones in the ocean where there isn't enough onygen

for any marine Ha to survive.
2 Inour dally lives, 'y @ Lot of plastic, such d boutles.
7 Tosumup, reducing plastic waste s very importont to save our ocaans.

m ﬂ; Read your text to a new partner. Check each other’s work.

2\ | broinstormed befors wriing. Yes No
S My tex cortaing @ topic sentence. Yes  No
©  Thare are relavant datoils in the bady of my taxt. Yes Mo
=1 I made ussful suggestions. Yes N
7 Gxtra marksl My text ends with o strong clasing sentence, Yes N
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Teacher’s Guide

The content builds from unit to
unit, refreshing concepts that
students have previously learned.

B Read and fill the gops with the past simple. Unie @
get  lerve  swim  bring  dive

1) et home eary thismoming and b
beforamy o g Ibought

w the swimming poal 15 minutes

) info the swimming paol and &)
them before the closs started.

For o while herause | wanted ta try

E Reed and fill the gaps with the present perfect.
oic leove  swim  bring  dive

shoa) M5 just 90 o new cameraand she

b) it to thebaach to toke some photos. There s
agroup of divers gerting inta a boot. Paulac) .. never
..... before butshe d) SUR— 3T

Paula will get some great pictures of seagull,

[ sufines -rul RS

a Add -ful ofter these words and write them in the correct gap.

a.e  pan  hope  colour  help

You have ta be very . €ATeTUl  ith this vase. it's mums fovourite.

| went to the dactor and got an injection. It was

= lam. B thatl wil pess my exam.
T — < inighed an hour early thanks to you.
2 Your drawing s veru Tt makes ma feel happy.

Targeted spelling exercises
allow students to practise
tricky concepts one by one in
each unit.

Review is enjoyable with
puzzles and fun exercises.

o

Dowm

a Complete the crossword puzzle.
L Ahard covering that

L 2 some animals have.

') ~ ] An octapus has
3 elght of these.
] ) 5
= vary big.

An animal that hae
sharp testh and
5. swims vary fast.

™
G

Very small.

d -7
o N re—
D T e,

3 Asea mommal

( " with flippars
L — instead of feet.

R
5 An animat with
twa pincers that

Write sentences with the words in the walks sidewour.
previous exercise. Use the present simple.

Crabs use this for
holding food

The pointed part
3 of o birds mouth.

a Unscramble.

1 acsyr scary 2 kesna
< bsloert 2 kucesr
2 ruttel S 7 yelsihfi B
< lescas 2 gitrbh
erlac I poldhni




DIGITAL PLATFORM TOUR

The digital platform is the centrepiece of the Time Travellers methodology, offering
digital natives a gamified learning experience to keep them engaged, curious and
excited to learn English.

The Teacher’s panel is an agile platform designed to make teaching, planning and
student management easier.

Student’s resources

Every student has access to the digital platform via the following link:
https://travellers.miltoneducation.com

When students log in, they'll see the dashboard.

° Watch the video tutorials on how to use the student’s digital platform.

Digital textbooks

In the Textbook section, students access the digital versions of the Student’s book and
Activity book that have been assigned to them by the teacher. They include all the
activities from the print versions of the books in a gamified environment, as well as
additional extra practice exercises.

They also have access to the interactive PDF. Students can click on the rubrics to link
to a digital version of the activity. Videos and audios can be accessed directly from the
interactive PDF.
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The Time travel mission control contains all the
information about the student’s time travel missions.

Students can watch the time travel mission video which Time Travel
introduces them to the characters and tells them what Mission

their mission will be. contrﬂl

As students complete each Solve and save activity in the
Time travel mission section of the digital Student’s book,
the coloured version of their badge will appear in the
mission control.

Students also collect their timeport codes in the mission control by completing the
final Solve and save activity of each unit on the digital platform.

When students have collected all of the timeport codes, the final mission activity will
become active. Once they've completed the final mission, an end-of-course video will
be revealed.

TIMEPOR
CODE

5836

Bookroom

The Bookroom is a digital library of audiobooks and videos. Students have access to all
the books in the highest level you have assigned them as well as all the levels below it.

Students can read along whilst they listen to the fully-illustrated audiobook. The
spoken words are synchronised with the words on screen and they can pause at any
time to stop the audio. They also have a dictionary to look up words in the story, which
includes pronunciation of the word as well as the definition.

° Watch the video tutorial on how to use the Bookroom.
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Trainer

The Trainer is a a bank of exercises and game-like activities that students can use to
practise language skills and prepare for exams. They have access to all the activities in
the level you have assigned them as well as all the levels below it.

° Watch the video tutorial on how to use the Trainer.

Passport

In Passport, students have access to the Travellers mission video, the badges they've
collected and the souvenirs they've bought using the virtual coins they earn for reading
books and doing activities on the platform.

As a reward for reading books in the Bookroom and completing activities in the Trainer,
new stages of the mission are unlocked. Once a stage is unlocked, it will appear in
colour, and students can read more information about it and use the coins they've
earned to buy souvenirs.

Students also receive badges for reading books in the Bookroom and posting messages
on the Classwall. These badges appear in colour in Passport when they've been won
alongside the souvenirs they've bought.

° Watch the video tutorials on how to use Passport.

Assignments

Students have access to the assignments assigned to them by the teacher, which

can be completed for homework. They'll see a completion date and can click on the
assignment to complete it. Students can see which assignments have been completed,
which have expired and which ones are not yet completed.

Daily challenge

Students are set a daily challenge to encourage them to incorporate practising English
into their daily routine. Every day a different challenge will appear in the Student’s
panel. All the activities can be completed on the digital platform.

Class game

Class games are Kahoot-style interactive classroom games set up by the teacher.
The teacher provides students with a code which students can input in their Student’s
panel to take part.

Other functions

Students can use the platform to communicate with the teacher, check how many
points and coins they have, see the class ranking and see their avatar. They can also
take part in the Classwall and message one-on-one with the teacher.
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Teachers can access all the student and teacher’s resources from the Teacher’s panel:
panel.miltoneducation.com

The bar along the top of the page helps you navigate through the resources available.

° Watch the video tutorials on how to use the Teacher’s panel.

Classroom tools

The Teacher’s panel includes digital tools that help with classroom organisation and
management.

B Class coins: Award individual students or groups of students extra coins based
on their classroom performance. This section also includes a history of how many
coins each student has earned.

B Student rewards: Display all students’ rewards on the digital whiteboard and give
special rewards different to points and coins.

B Manage groups: Organise students into groups and display the groups on the
digital whiteboard.

B Timer: Set and display on the digital whiteboard the amount of time students
have to complete activities.

B Pick a student: Choose a student at random to complete a task.

B Today: Display the time and date on the digital whiteboard.

Digital textbooks: student mode

Teachers can access the digital Student’s book and Activity book in the Student mode
section. You'll see the content just as the students see it and it can be used to display
the answers on the digital whiteboard.

Interactive PDF

Every unit of the Student’s book and Activity book is also included on the digital
platform as an interactive PDF. It is identical to the print book and has click-through
links to all the digital activities, including the extra digital activities that do not appear
in the print version. Videos can be played by simply clicking on the link.

.



Class games

Set up Kahoot-style whole-class games to get students practising their English skills
competitively.

Choose from the bank of skills-based activities what you want students to practise. For
each one, you can see the answers and details of every question included in the quiz.
Once you've set up the quiz, a code is generated for the game. Give this to students to
put into their devices. As students answer you'll see if it's correct or incorrect, and you'll
see when all students have answered the questions. You can reward students with
coins and display results on the whiteboard.

x Class Game: Vocabulary review st
Question 1 @

Look at the picture and choose the correct word.

I'® kangaroo

° Watch the video tutorial on how to use Class games.

Bookroom
You have access to all the books in the Bookroom. The Teacher’s panel includes an
overview of what each level means. You can see what level a book is, see a description

of each book and whether the audio is British or American English. You can decide
which books students have access to and turn them on and off here.

Trainer

In the Teacher’s panel view of the Trainer you can access all the Trainer exercises and
turn them on and off, depending on what you want individual students to see.
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The session plans for every unit can be found in the Teacher’s panel and can be viewed
online or downloaded as PDF. Each unit has between 12-14 session plans and they
provide step-by-step instructions for how to run classroom sessions organised around
the Student’s book.

Session plans

As well as activities from the Student’s book the session plans include welcome
routines, warmups, closing routines and homework activities, learning situations and
extra activities which can be used for fast finishers, or set as homework tasks. There
are more details on how to use the session plans in the “Teaching with Time Travellers’
section of this document.

Phonics

An optional Phonics section is provided on the digital platform. The PDF can be
downloaded from the Teacher’s panel to print out should you wish, or you can
complete all of the activities on the digital platform.

Student exams

All the student exams, including unit exams and Cambridge practice exams can be
downloaded from the Teacher’s panel. They are available in PDF and word so you can
delete sections or add your own content.

Audios

All Student’s book, Activity book and exam audios can be downloaded from the
Teacher’s panel as MP3 files.

Inclusive learning materials

The inclusive learning activity bank and the inclusion videos are accessed through the
Teacher’s panel. You can download the activities in a PDF. Use the activities to replace
activities in the Student’s book if they don't fit the learning styles of your students.
Watch the videos to learn more about specific special educational needs.

Mediation and plurilingualism

B A mediation activity bank with activities to practise the key skills needed for
effective mediation can be downloaded as a PDF from the Teacher’s panel.

B Asetof session plans that support the plurilingual approach to langauge learning.

>



Classroom curriculum programming

The curriculum programming document (programacion diddctica de aula) for each
unit is provided in Spanish in PDF format. Written in accordance with the Real Decreto
157/2022, 1st March 2022, it provides details of the teaching requirements for Primary
education.

A recommendation of when The Time Travellers
The title of the unit this unit could be taught methodology is a
in the school year. The full combination of classroom
breakdown is included at the activities and digital
end of this guide. activities.

Time Trgvellers - 1?2 de Primaria - Unidad 1 -

Unidad 1: Welcome to school

Temporalizacién

septiembre octubre

I semana 1 o ‘ semana 2 /Igmana 3 semana 4 | semana 1 semana 2 semana 3 semana 4
Espacios y recursos O~ | Herramientas analdgicas y digitales utilizadas segtin el Disefio Universal para el aprendizaje, DUA.
Actividades extra Recursos digitales de la plataforma virtual de Milton.

/ Actividades adaptadas a diferentes estilos de aprendizaje en la Guia diddctica.

Situaciones de Aprendizaje
Vocabulary (\ - Organiza tu estuche y tu escritorio.
Story \ Comprende un relato sobre el colegio.
Song \ Haz y responde preguntas sobre los materiales del aula.
Grammar \ Haz y responde preguntas sobre los materiales del aula.
Listening and speaking \ Juega al Bingo.
Reading and writing \Une los nimeros en cifras con su escritura en letras.
Listening and speaking hﬁz y responde preguntas sobre los materiales del aula.
Time travel mission / Solve and save Aybtba Floy Coop a llevar a cabo su misidn; viajar en el tiempo para asegurarse que el malvado Obsidian no impide el

desciprimiento del Tiranosaurio Rex.

Better world Crea un\eéster inclusivo dando la bienvenida a todos a tu colegio.
Watch me grow Desarrolla\tus capacidades afectivas.
Review quiz Participa en\b\n juego de memoria y repasa los ndmeros y los materiales del aula.

\

o The session plans include A summary of the learning
extra activities and situations that appear in the
activities adapted to a unit. There is one for every
wide range of learning section. The full activity can be
styles. found on the Teacher’s panel

as a downloadable PDF.
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In what section of the unit
the content appears.

The teaching areas
included in each unit.

Time Travellers - 12 de Primaria - Unidad 1 - Welcome to school
Contenidos de la unidad

Area didéctica Contenidos Seccién de la unidad
P Q
Léxico Materiales def aula: bag, blackboard, book, crayon, desk, pen, pencil, rubber, ruler Vocabulary
Profesion: teficher Story
Lugares: clagsroom, playground, school Song
Niimeros cafdinales: 1-10 G
rammar

Listening and speaking

Reading and writing

Naombres gn singular y plural: How many pencils are there?

Estructuras gramaticales This: What |s this? This is.../it’s...
These: Whdt are these? These are.../They are...
Review quiz

Time travel mission
Solve and save

Comic: A Pinosaur Disaster!
1902 A.C.[El descubrimiento del Tiranosaurio Rex

CLILy el pensamiento critico

Objetivos de Desarrollo Sestenible 0ODS 4: Equcacion de calidad Better world

(0ODS) Video: THe first day of school - Igualdad para acceder a una educacidn de calidad para todos

Aprendizaje socioemocional (SEL) Descriptpr SEL: Conacerse a si mismo: Identificar tus propias emociones Watch me grow

Enfoqug: Como me siento

|

l

A detailed list of all the content covered in the unit, including a list of
the vocabulary, the grammar and functional language, the Sustainable
Development Goal and the Social and Emotional Learning descriptor.

The basic content or
skill that students
will cover in the unit.

The evaluation criteria of
the specific competence
covered in each section.

The key competences that
are covered in the section
and the language skill.

Time Travellers - 1¢ de Primaria - Unjdad 1 - Welcome to school
Competencias, Destrexas, Criterios de Evaluacion y Saberes Basicos

Competencias o Criterios de Evaluacion por Competencias Especificas ] Saberes Basicos O

Clave y Destrezas

lingiiisticas

ccL 1.1. Reconocer e interpretar palabras y expresiones habituales en | - Unidades linglisticas elementales y significados asociados a dichas

cP textos orales, escritos y multimodales breves y sencillos sobre temas | estructuras tales como expresion de la entidad y sus propiedades,

STEM frecuentes y cotidianos de relevancia personal y proximos a su | cantidad y nidmero, afirmacién, exclamacién, negacion,

Listening experiencia, expresados de forma comprensible, clara, sencilla y | interrogacin.

Speaking directa, y en lengua estandar. - Léxico elemental y de interés para el alumnado relativo arelaciones
= Reading 2.1. Expresar oralmente frases cortas y sencillas con informacién | interpersonales bésicas, vivienda, lugares y entorno cercano.
= basica sobre asuntos cotidianos y de relevancia para el alumnado, | - Iniciacién a patrones sonoros y acentuales elementales.

E utilizando de forma guiada recursos verbales y no verbales, | - Funciones comunicativas elementales adecuadas al ambito y al
8 recurriendo a modelos y estructuras previamente presentados y | contexto: saludar, despedirse, presentar y presentarse; identificar
= prestando atencién al ritmo, la acentuacion y la entonacién. las caracteristicas de personas, objetos y lugares; responder a
Lo 3.1. Participar, de forma guiada, en situaciones interactivas Preguntas concretas sobre cuestiones cotidianas; expresar el

elementales sobre temas cotidianos, preparadas previamente, a | tiempo, la cantidad y el espacio.

través de diversos soportes, apoydndose en recursos tales como la

repeticion, el ritmo pausado o el lenguaje no verbal, y mostrando

empatia.

cCcL 1.1. Reconocer e interpretar palabras y expresiones habituales en | - Iniciacion a las estrategias elementales para la comprension y la

cp textos orales, escritos y multimodales breves y sencillos sobre temas | produccion de textos orales, escritos y multimodales breves,

Reading frecuentes y cotidianos de relevancia personal y préximos a su | sencillos y contextualizados.

Listening experiencia, expresados de forma comprensible, clara, sencilla y | - Unidades lingiisticas elementales y significados asociados a dichas
> directa, y en lengua estandar. estructuras tales como expresién de la entidad y sus propiedades,
e cantidad y ndmerc, afirmacién, exclamacion, negacion,
“ interrogacion.

- Léxico elemental y de interés para el alumnado relativo arelaciones
interpersonales basicas, vivienda, lugares y entorno cercano.

- Iniciacion a patrones sonoros y acentuales elementales.

- Iniciacion a convenciones artograficas elementales.

o

Every section of the unitis included in
this table, for every unit of the book.




Answer key

The answer key includes answers to every print and digital question in Time Travellers

and is available in PDF.

The Student’s book
page number.

Time &
travellers
PAGE 42

6. "i) Read and listen..

The Student’s boook/"
section.

Audio script matches text in the
Student’s Book.

6A. EXTRA: Match

The Student's book Th:se questions will appear in random
. . oraer.
icons are included
SO you can see at a
glance if an activity Falt .
has an audio or video
associated with it.

Camera - .
Extra activities only
available on the digital oo ‘
platform appear in %
green. ’

Plane -

sl 3

All the audio scripts,
video scripts and song
lyrics are included.

English 1 Red e Student’s Book
Answer key and aydio scripts

PAGE 43

7. ’ Sing the song.

The video is available on the digital
platform.

Song lyrics l

Loaok, it's a box! What's in the box?
There is ONE scooter in the box!

Look, it's a box! What's in the box?
There are TWO drums in the box!

Look, it's a box! What's in the box?
There are THREE teddy bears in the box!
Look, it's a box! What's in the box?
There are FOUR balls in the box!

Look, it's a box! What's in the box?
There are FIVE dolls in the box!

Look, it's a bag! What's in the bag?
There is ONE robot in the bag!
Look, it's a bag! What's in the bag?
There are TWO trains in the bag!
Look, it's a bag! What's in the bag?
There are THREE trucks in the bag!
Look, it's a bag! What's in the bag?
There are FOUR cars in the bag!
Look, it's a bag! What's in the bag?
There are FIVE blocks in the bag!

8. ®) Listen and fillin the numbers.

Four
One
Five
Two
Two
Three
One
Four

IPMTMOoND»E
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Other resources and functions

My content: In the content section you can create your own activities. You can
upload content that you have created into simple templates for students to
complete them in the same format they see the other Time Travellers exercises
in, and you can also access resources that have been created by other teachers at
your school.

Assignments: Set any of the digital activities as homework tasks and set a
deadline for them. You also have an overview of how many students have
completed the assignment and how they did.

Analytics: The analytics section offers an advanced and detailed analysis of
how students are performing in different areas of the platform. It's divided into
the different areas of the platform and analytics are provided in various different
graphs and tables.

° Watch a video tutorial for on how to use Analytics.

Settings: Customise the digital platform for your students, choosing which font
to see exercises in, whether you want to use the Classwall and Ranking functions,
how you want your students to see the dictionary and more.

Students: Manage your students’ access by configuring the levels of Trainer and
Bookroom, use the one-on-one messaging system and more.

Help: The help section includes video tutorials on how to use all the different parts
of the digital platform and the Time Travellers course.
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TIME TRAVELLERS AND THE LOMLOE

To support you with the implementation of the LOMLOE we've put together a
breakdown of the key requirements of the new education law and an overview of how

Time Travellers addresses these areas.

The key concepts of the LOMLOE

The LOMLOE key concept How it’s covered in Time Travellers

1 Educational equality

All children have the right to an education, to
be free from discrimination and to actively
particpate in the decisions that affect them.

The Time Travellers methodology puts students in the
driving seat, offering clear, easy-to-follow instructions,
real-world topics that students from all backgrounds
can relate to and a flexible approach to classroom
activities, making sure that students of all learning
styles feel comfortable and confident as they learn.

2 Gender equality

All children should be treated equally, regardless
of their gender and affective preferences.

These issues are specifically addressed in the Better
world, Better me sections of the units, where students
will be asked to look critically at personal and societal
prejudices and to examine and rethink ideas and
behaviour that may contribute to inequality.

3 An inclusive and personalised education

Every student should feel represented and
included in the classroom. All learning styles
should be catered for and a flexible approach to
teaching should provide alternative pedagogical
methods to ensure every child can access the
materials.

Promoting diversity
The characters in the Time Travellers series reflect

Milton Education’s commitment to an inclusive
education and the importance of representing diversity
in its content. Special care has also been taken in the
selection of images, to make sure that people of all
backgrounds and abilities are represented.

In the Better world, Better me sections, teachers

will find additional texts and exercises specifically
highlighting how diversity enriches us and the society
we live in.

Flexible and inclusive pedagogy
Time Travellers uses a skill-based, self-driven, reflexive
educational methodology to keep students motivated.

Our inclusive learning activity bank provides teachers
with suggestions as to how to adapt activities to
different learning styles and abilities, and our Inclusion
videos provides training on a wide range of special
educational needs.

Learning situations contextualise learning in real-world
situations.

Class games, escape room activities and gamification
all ensure that learning is fun and effective for
everyone.

/—
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4 Digitalisation

Promote a safe, healthy, sustainable,
critical and responsible use of digital
technologies in education, at work and for
societal participation. This includes digital
literacy, communication and collaboration,
creating digital content and an awareness
of issues surrounding digital citizenship,
including an awareness of privacy,
intellectual property rights, computational
and critical thinking.

Digital natives will feel at home when they learn with Time
Travellers. Milton Education’s digital offer includes a gamified
digital learning platform and a digital bookroom with
graded audiobooks and videos.

A Trainer is also available to help students practise their
language skills and prepare for Cambridge exams.

Record yourself speaking activities help students to
increase their confidence and abilities when speaking.

5 Sustainable development and global
citizenship

An alignment with the UN’s 2030 agenda
of 17 sustainable development goals.

A global citizen has an awareness of the wider world and
how they form part of'it. They actively participate in their
community and collaborate with others to make the world

a better place to live for everyone. The Better world, Better
me section deals directly with the CASEL framework of Social
and Emotional Learning (SEL) and guides students through

a series of exercises designed to make them reflect on
themselves as individuals and their role in wider society.

To further support a global citizenship education, the
Better world, Better me sections of Time Travellers offer
comprehensive, cross-curricular coverage of all 17 of

the Sustainable Development Goals, including being a
responsible consumer and working towards a sustainable
future for everyone.

The images used in the activities and videos visually
represent global diversity in all of its forms.

The key competences of the LOMLOE

The LOMLOE stipulates 8 key competences that students should develop across the
Primary curriculum subjects. They are:

Linguistic

Learning to learn

] ]

m Plurilingual m Citizenship

s STEM m Entrepreneurship
m Digital m

Cultural and artistic

Some of these are fundamental to learning English and therefore are part of the
foundations of the Time Travellers series. You can read more about this in the next
section, “Specific competences”. However, we believe that all 8 competences have a
place in the English classroom so you'll therefore find all of them reflected in both our
methodology and content.




The specific competences for

English learning

The LOMLOE stipulates 6 specific competences that students should develop when
learning English at Primary.

General

explanation of the
specific competence

Evaluation criteria for cycle 1

How it’s covered in Time
Travellers

1 Linguistic
comprehension
Understand general
meaning and specific
details from simple texts
(both oral and written),
enabling participation in
everyday communication.

1.1 Recognise, interpret and analyse
overall meaning, as well as words and
sentences previously indicated, in brief,
simple oral, written and multimodal
texts related to common themes

and everyday experiences relevant

to students'’ lives, as well as literary
texts appropriate to student’s level,
expressed in a clear, understandable
manner using standard language in
various formats.

1.2 Select and apply, in a guided way,
appropriate strategies in everyday
communication situations and of
relevance to the student, to gather
overall meaning and process explicit
information in diverse texts.

Time Travellers contains a

wide variety of texts, stories,
listening activities and videos

to help students improve their
comprehension as they learn new
words and structures. As well as
those provided in the Student’s
book, students have access to the
Bookroom of audiobooks.

The real-world topics and contexts
are all relevant to students’
everyday lives.

The inclusive learning activity
bank provides alternative
comprehension activities types
to provide students with multiple
learning options.

2 Linguistic production
Produce simple, structured
texts to express immediate
needs and to participate in
everyday communication.

2.1 Orally express brief, previously
prepared, simple texts about everyday
topics, relevant to students’ lives using,
in a guided way, verbal and non-
verbal resources and basic structures
frequently used in the foreign language
being spoken.

2.2 Organise and write brief, previously
prepared simple texts, appropriate

to the communication situation

in question, using analogue and

digital tools, and basic language and
structures about everyday topics,
relevant to students’ lives.

2.3 Select, organise and apply,

in a guided way, knowledge and
strategies to prepare and produce texts
appropriate to the communicative
context, the contextual characteristics
and textual typology, using, with help,
analogue and digital tools depending
on the task and requirements of the
moment.

Throughout the units, students are
asked to produce a variety of texts,
both formal and informal. These
texts are in response to everyday
situations that students will be
able to relate to and engage with.
They practise all new language
orally in everyday situations.

The inclusive learning activity
bank provides alternative
production activity types to provide
students with multiple learning
options.




3 Interactions

Interact with others using
everyday expressions,
using cooperative
strategies, digital and
non-digital resources to
express immediate needs
in respectful, courteous
exchanges.

3.1 Plan and participate in brief, simple
interactions about everyday topics,
relevant to students’ lives, drawing from
resources such as repetition and verbal
and non-verbal language, showing
empathy and respect for linguistic
courtesy and digital etiquette, as well
as for the different needs, ideas and
motivations of the speaker(s).

3.2 Select, organise and use, in everyday
situations, basic strategies to greet
people, say goodbye and introduce
yourself; formulate and answer simple
questions; express messages and start
and end a conversation.

The Time Travellers methodology
encourages students to start
speaking from the very beginning.
Throughout the units, speaking
activities get students interacting
in a range of everyday, real-life
situations.

4 Mediation

Mediate in predictable
situations, using strategies
and knowledge to

process and transmit
basic information, with
the aim of facilitating
communication.

4.1 Infer and explain texts, concepts
and brief communications, in a guided
way, showing empathy for and interest
in those that are talking and interest
for participating in the solution of the
problems, understanding what'’s going
on, using different resources.

4.2 Choose and apply, in a guided way,
basic strategies that help to form bridges
and ease understanding, production

of information and communication,
adequate for the context.

This Teacher’s guide includes
an overview of how to teach
mediation in the classroom.

There are extra activities in the
mediation activity bank.

In Better world, Better me

students learn about how to relate
empathically with others and
understand that other people’s
experiences are different to their own.

5 Plurilingualism
Recognise and use
linguistic skills and
resources in different
languages, reflecting

on how they work and
identifying personal
strategies and knowledge
to improve your response
to specific communication

needs in familiar situations.

5.1 Compare and contrast similarities
and differences between different
languages, reflecting, in progressively
autonomous way, on the ways that
they function.

5.2 Use and differentiate, in
progressively autonomous way,
knowledge and strategies to improve

communication and learning of English.

5.3 Record and apply, in a guided

way, progress and difficulties in their
learning of English, recognising aspects
they need to improve and participating
in self-evaluation like those suggested

in the European Language Portfolio (ELP).

This Teacher’s guide includes
an overview of the plurilingual
methodology and how you can
implement it in the classroom.

Self-evaluation rubrics are included
to help students become self-aware
of the common strengths and
weaknesses across the languages
they speak.

There are session plans for
developing a plurilingual approach.

6 Interculturalism
Appreciate and respect
linguistic, cultural

and artistic diversity,
identifying and valuing
similarities and differences
between languages

and cultures, to better
understand and manage
intercultural situations.

6.1 Show appreciation and behave
respectfully in intercultural situations,
creating connections between different
languages and cultures, and rejecting

discrimination, prejudices and stereotypes.

6.2 Accept and respect linguistic, cultural
and artistic diversity, in the countries
where the foreign language is spoken,

as a source of personal enrichment to
encourage and support sustainability and
democracy.

6.3 Select and apply, basic strategies to
understand and appreciate linguistic,
cultural and artistic diversity.

Throughout the Time Travellers
series, students will be introduced
to characters and topics from all
around the world. In the Time
travel mission, students travel
with the time travellers to visit
key moments in history and learn
about how these events influenced
the world we live in today. The
Better world, Better me section
directly addresses social and
cultural issues, inviting students
to reflect on the importance of
diversity.




TEACHING WITH TIME TRAVELLERS

In this section we provide guidance for how you can
teach English using Time Travellers. Time Travellers is a
flexible course, designed to be adapted to your teaching
needs and preferences.

The content can be adapted to however many hours
of English you are teaching per week. At the end of
this section you'll find “Curriculum planning” with a
recommendation of how to split the units over the
school year, depending on how many hours of English
per week you teach.

The course can be taught using digital only, print only
or digital and print together. The digital platform

can be used by students in the classroom and at

home for homework or revision. You can teach using
the interactive PDF on the digital whiteboard whilst
students follow along in their Student’s book or Activity
book.

The units are split into Language skills,

Time travel mission and Better world, Better me
sections. You can teach the content following the
order as it comes in the Student’s book, or combine
the sections so students practise multiple skills in one
lesson. The session plans provide a recommendation
for how you can do this.

4 A

‘))) Listening activity: the activity has an associated audio.
> Video icon: the activity has an associated video.

- Speaking icon: a pair speaking activity. Example audios are available
on the digital platform for those speaking activities that have example
exchanges.

@3 Learn together icon: a group activity in which students need to work
together in pairs or small groups.

k Total physical response icon: an activity that gets students up on their
feet and moving.

n Notebook icon: the answers to the activity should be written in the
students’ notebook, not in the textbook.
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The unit session plans provide teachers with classroom sessions based around the
content in the Student’s book, both in print and on the digital platform, adding opening
and closing routines, classroom games and extra practice activities.

The session plans are organised round content from the Student’s book, but do not
necessarily follow the order of the sections in the unit. They have been written by
experienced teachers to create engaging classroom sessions which offer students
plenty of opportunities to practise vocabulary, grammar and language skills in a
variety of ways.

The sessions have been planned in accordance with typical school calendars (excluding
exam periods) and are based on 45-minute lessons. They incorporate:

A welcome routine
A warm-up activity
Activities from the Student’s book

A learning situation

A closing routine

B An extra activity (that can be used for fast finishers or as homework).

Throughout the session plans are a variety of games to engage students as they're
learning.

The session plans include teacher’s notes with advice on how to run each part of the
session.




Language skills sections

Every unit in the Student’s book follows the same structure. You can teach the sections
in order, or follow the session plans to mix practice of different skills in each classroom
session.

In English 5, the language skills sections follow a Spanish boy Jorge who has moved
to England. In English 6, the language skills sections follow a family that are travelling
around the world together.

Vocabulary

B The cover page of the unit includes a photograph related to the topic of the unit
and some open questions related to the unit topic. Use this to elicit vocabulary
items and find out students’ previous knowledge. It also works as a useful
springboard into the main topic of the unit.

B \Vocabulary is then introduced using a short text with photographs.

B There are digital flashcards on the digital platform.

Story or The long read
B The story or non-fiction “long read” is linked in some way to the unit topic, and
includes new vocabulary and grammar structures.

B You can play the audio whilst students follow along in their Student’s book, or you
can play the audiobook on the digital platform where students will be able to see
the synced text as it is being read aloud.

B There is an extra comprehension activity after the text.

Grammar

B New grammar structures are introduced and then practised.

B Extra practice activities can be found on the digital platform.
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B The first Listening and speaking section comes just after Grammar and provides
simple practice of new vocabulary and grammar, such as listening for new
vocabulary words and repeating a simple dialogue with a partner.

Listening and speaking

B The second Listening and speaking section comes after the Reading and writing
section, and provides extension of unit vocabulary and more complex practice. The
aim of the second section is for students to produce more original language and
say what they want to say.

B Students can record their answers to speaking activities on the digital platform.
You can listen to their answers on the Teacher’s panel.

Reading skills
B The Reading skills section presents a variety of texts such as emails, personal texts,
recipes, articles and more.

B In Reading skills, students practise comprehension techniques such as decoding
unfamiliar words, how to identify the sequence of a text and more.

B Some exercises mimic official exams for extra practice.

Writing skills
B The Writing skills builds on the Reading skills section by encouraging students to
produce a text that is similar to what they have read.

B In Writing skills, students learn techniques such as planning and revising that will
help them produce clear writing in any language.

B A variety of texts are proposed such as emails, personal information, fiction and
more, so that students can practise expressing what they want to communicate in
writing.

Verb practice

B In each unit, students practise five irregular verbs in the past tense (past simple
and past participle).

B The students chant the verbs, then identify patterns among the unit’s verbs and
finally complete fill gap exercises to use the verbs in context.
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Review

B Inthe Review section, students complete activities to recall the unit content.

Phonics

B Anoptional Phonics section is provided on the digital platform. The PDF can be
downloaded from the Teacher’s panel to print out should you wish, or you can
complete all of the activities on the digital platform.

B We recommend teaching one Phonics session per month throughout the school
year.

B Each session focuses on one Phonics concept. The last session of the year reviews
all of the sounds the students have worked on.

B Each session begins by introducing the concept or sound using audio, followed by
activities to practise, which also include audio.

B The Phonics activities in cycle 3 aim to help students understand how they
make sounds using different parts of their mouths and make extensive use of
the International Phonetic Alphabet (IPA) to help students learn the difference
between sounds and give them the tools to decode pronunciation as they continue
their studies.

B Students can record themselves on the digital platform to hear their pronunciation.
You can listen to their answers on the Teacher’s panel.

Activity book

The Activity book provides language skills practice tied to the Student’s book content. It
can be used in class or for practice at home.

B The activities follow the order of the Student’s book, with vocabulary practice, an
activity related to the story and grammar practice.

B The activities can be used flexibly either as preparation for Student’s book
activities or as reinforcement after concepts have been taught in class.

B Thereis anincreased emphasis on plurilingualism via activities that help students
identify parts of speech or sort words according to different criteria.

B The activities are meant to be fun and motivating, including a variety of puzzles.

B Thereis at least one new listening activity in each Activity book unit, generally
geared towards official exam preparation.

B The Activity book contains plenty of opportunities to produce original language so
that students can use what they are learning creatively.
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There are further titles available in the Bookroom which complement the unit topic.
Here is a list of recommended titles per unit.

Unit Primary Year 5 extra reading Primary Year 6 extra reading
recommendations recommendations

1 The Life of Leonardo da Vinci (Level 16) Toby on the Beach (Level 20)

2 A Muystery on the Train (Level 15) The Future of Energy (Level 19)

3 Postcards from my Daughter (Level 15) A Luxury Hotel (in Student’s book)

4 Four Jobs, Four Lives (Level 17) Things to Do in New York (in Student’s book)

5 Humpback Whales (in Student’s book) International Food (Level 19)

6 My First Skydive (Level 17) The History of Penicillin (Level 18)
Bill Gates (Level 19)

7 Apollo 13 (Level 16) Should Children have Mobile Phones? (Level 19)
Google it (Level 19)

8 Lang Lang (in Student’s book) Yellowstone National Park (in Student’s book)

. ) , Who Wants to be a Millionaire (Level 18)
9 International Manners (in Student’s book) The History of Money (Level 20)

The session plans also contain recommended exercises from the Trainer for extra
practice. For this cycle, we recommend using levels 4 to 6 in the Trainer, adapting
your assignments to each student’s needs. In the Trainer, you will find plenty of extra
practice for vocabulary, grammar, listening, reading, writing and speaking.
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The Time travel mission sections of the unit are designed to be taught together in one
session. In these sections students will:

B learn about a historical period or element of British culture.
B listen and follow an exciting comic featuring the Time Travellers characters.

B solve an escape room-style Solve and save activity.

At the beginning of the year, watch the Time Travel mission video as a whole class
and look at the Meet the characters page in the Student’s book. Make sure students
understand their time travel mission!

The story

A group of six friends live in a town in the UK and go to school there. They are all
members of a science club run by their teacher, Ms Diamond. Their names are Theo,
Berry, Odi, Inca, Coop and Flo.

Ms Diamond invented a time machine called TIM, which stands for Time Inversion
Machine, to travel back in time and learn about the past. However, Obsidian, the evil
history teacher, decided it wasn’t enough to just see the
past - he wants to change it too!

Obsidian is in the future, in the year 2125. He has started
a company called TimeCorp. In English 5, TimeCorp is

a travel agency. It sends tourists to the past! The Time
tourists are causing lots of problems. They are changing
important historical events and upsetting some
important historical figures. In English 6 it is Obsidian
himself who is travelling through the past and upsetting
historical figures.

The Time tourists and Obsidian are travelling using
timeports. With TIM’s help, the children must travel in
time and help the historical figures stop the time tourists.
They then need to send the time tourists home and close
the timeports so they never come back!

In every story there are 3 Save and solve puzzles to solve:
1 to undo the change the Time tourists or Obsidian has
made, 1 to find the timeport and 1 to get the code to
close the timeport. The 9 timeport codes will also reveal
a secret message in the Final mission.
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The group of 6 friends in Time Travellers appear in all 6 courses of the series and they
are the same age that students are at the time of studying a particular course. The
student’s names were given to them by Ms Diamond when they joined the science
club. Their names all come from chemical elements on the periodic table.

The characters

Berry (Berrylide) ‘f -3.)

Berry is the non-identical twin sister of Theo. She is very creative and likes drawing
and designing things. She plays the piano and loves music. Berry is British. She and her
family are from the south of England.

D

Theo (Lithium) ?@

Theo is the non-identical twin sister of Berry. He is very active and loves to play all
types of sports. He can be quite competitive! Theo has a prosthetic left leg because he
was born without the bottom part of his leg. Theo is British. He and his family are from
the south of England.

Inca (Zinc)

Inca loves going on adventures and doing sports. She is very good at running and
wants to run in the Paralympics when she’s older. Inca is blind and carries a cane with
her. Inca is British Chinese. Her parents moved from Hong Kong to the UK in the 1990s
before she was born.

Odi (lodine)

S /.\"

Odi loves cooking and especially likes baking cakes for his friends. He is quite a shy boy
but he is very kind and his friends are very important to him. Odi is British Indian. His
paternal grandparents were born in India and migrated to the UK in the 1950s. He lives
with his British Indian parents.

>

Flo (Flourine) ge

Flo likes to know how everything works! She likes inventing things and learning

about the world. One day she wants to be Prime Minister. Flo is British Jamaican. Her
maternal grandparents migrated from Jamaica in the 1970s. Her mum was born in the
UK, where she met her dad who is white British. Flo lives with her mum.

Coop (Copper) s

Coop loves everything to do with computers. He likes programming and learning about new
technology. Coop is Welsh. He came to live in England with his mum when he was a child.

O
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TIM (which stands for Time Inversion Machine) helps the children to time travel. He also
gives them information about the historical periods they travel to through an ear piece.
TIM also wants to defeat Obsidian! He is the children’s friend.

Ms Diamond a

Ms Diamond is the children’s science teacher. She set up the science club they are in.
She loves science and inventing things. Five years ago she invented TIM and discovered
she could time travel. She loves to learn about the past but thinks it's very important
not to change anything when you time travel.

(P

Obsidian 5o

Obsidian was a history teacher at the children’s school. He used to help out at science
club. He wants to be famous and powerful and control all the events of the world.
Obsidian wants to change things in the past to destroy things that the children love in
the present!

The Time tourists (English 5)

The Time tourists are people from 2125 who are on their holidays - in the past! Just like
any other tourists, they want to enjoy their holidays, take selfies, see the sights and get
some souvenirs.
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The session plans on the Teacher’s panel include specific teacher’s notes for each
session, but below is some general guidance for teaching the Time travel session.

Teaching the Time travel mission

Pre-reading activity

B Thefirst activity is a pre-reading activity. Students look at a picture and answer a
question. The picture is linked to the start of the story. The activity gets students
discussing the main topic of the story that follows.

Story (part 1)

B Next, students read the first part of the story. The story is split up into numbered
boxes and students should read them in numerical order.

B The words highlighted in purple appear in the glossary. You can download the
glossary from the Teacher’s panel (it's at the end of the Answer key) to give to
students, or they can use the flashcards on the digital platform.

B Thereis also an audiobook version of the book on the digital platform. The <zap>
sound effect marks when the children time travel.

B Thefirst part of the story ends with the historical figure telling the children what
the Time tourists have done.

Solve and save activity 1

B The students complete the first Solve and save activity to undo what the Time
tourists have done.

B There are different ways to approach the escape room-style Solve and save
activities, and you can offer varying levels of support at different times depending
on how students progress. The session plan provides tips for solving the activity
and the answer is in the answer key PDF.

B Itisrecommended that you get students to complete the Solve and save activity
on the digital platform. The gamified format of the platform will make it more
exciting for the students. Students can type in their answer; if they get it wrong,
they are told to try again! The platform will never give them the correct answer
for the Solve and save activity. If they get it right they'll see a congratulatory
message and their badge. This badge will also now appear in colour in their Time
travel mission control.

Story (part 2)

B Students continue reading the story.

Solve and save activities 2 and 3

B The students complete the second and third Solve and save activities (see the general
guidance for teaching Solve and save activities above).

In the second Solve and save activity the students find the location of the timeport.

In the third Solve and save activity the students discover the code for the timeport.

The timeport codes will be what the students need in their Final mission at the end of
the course.
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Reading comprehension

The comprehension activity tests students’ understanding of the story. The
questions focus on facts about the historical period or the British culture element.

Historical period or British culture questions

The final four questions focus on the historical period or British culture element of the
story.

First, students are encouraged to give more thought to some of the themes in the story
through individual activities, speaking activities and Learn together activities.

Then, the Did you know? box includes a short text with interesting extra information
about something from the story. Students answer a comprehension question.

Finally, students are asked to do some research linked to the facts in the Did you know
box and either do a short presentation or complete a short writing task.
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The Final mission can be found at the end of the Student’s book and students should
complete it at the end of the school year. On the digital platform, the Final mission will
only appear once students have unlocked all of the badges and all the objects. It will
then appear as a link at the bottom of the Time travel mission control.

Final mission

To solve the Final mission, students need to use the digital version of the activity to find
the pictorial alphabet. Each timeport code they collected corresponds to a word which
forms a message from Ms Diamond. If they correctly decipher the message and input
it to the digital platform, they'll unlock the final mission video. They've completed the
mission!

English 5 Final Mission

Students use the timeport codes to work out the secret message. It is:
Burning hot with liquid tongues. Erupting under the Sun.

It's a riddle. The answer is: volcano. (this is relevant to Obsidian as Obsidian is a type of
volcanic glass)

The password has shut down the TimeCorp time travel network so time tourism is over
forever. There will be no more Time tourists causing problems in the past. The past is
safe for now, but what will Obsidian do next?

English 6 Final Mission

Students use the timeport codes to work out the secret message. It is:
Make Obsidian stop, with these tiny trees in pots.

It's a riddle. The answer is: bonsai. (it uses 7 of the letters in Obsidian’s name).

The password has shut down the timeport network. Obsidian’s time travel days are
over! Ms Diamond has decided it's time to stop time travel once and for all so she has
disabled TIM'’s time travelling abilities. He can still teach the children about history but
he can no longer take them there!

And Obsidian? Once the children stopped his plan to destroy the Queen’s Platinum
Jubilee and shut down the timeport network he was stuck in June of 2022.

So you know what he did? He waited. The months passed and finally he arrived in our
present. And, you won't believe it, but he’s gone back to his job as a history teacher

at Park Lane Primary! Luckily, TIM is going to plan his history lessons to make sure he
doesn't try to change the pastin class!
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Better world, Better me

The Better world, Better me section is designed to be taught in one session. We
recommend following the activities in the order that they are presented in the
Student’s book. In this section, students will:

B learn about one of the UN'’s Sustainable Development Goals (SDG) in a context
relevant to their lives.

B watch a Better world, Better me video.

B develop a Social and Emotional Learning skill aligned with one of the CASEL
descriptors.

B complete a Take action task or project in a small group to actively participate
towards achieving the SDG.

B read about a Real-life hero.

The Better world, Better me section deals directly with one of the UN'’s 17 Sustainable
Goals, for example Gender equality, Sustainable cities and communities and Life below
water. All 17 SDGs are dealt with at least once across the cycle. Every Better world,
Better me section includes a Better world, Better me video in which an element of

the SDG is explored and explained. This element will be something that students are
familiar with and can relate to.

The idea of this section is to get students looking at the world around them in a

more conscious way, making them aware of how their actions impact not only their
immediate surroundings but also the wider global community. The section always
ends with a Take action activity in which they take a step to actively participate
towards achieving the SDG in focus. The activities are local, achievable tasks or
projects, relevant to students’ lives, usually completed in groups, and that often involve
the wider school community of students’ families or carers and friends.
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The Better world, Better me section is

also desighed to accompany students on *
their Social and Emotional Learning (SEL)

journey. Students will develop a SEL skill in

the context of the SDG topic.

Better world, Better me focuses on those
skills that help to develop students into
global citizens, like social awareness,
responsible decision making and
relationship skills. Developing empathy
is also one of the key objectives of this
section which is a key skill for effective
mediation.

Every Better world, Better me section

is linked to a descriptor from the CASEL
framework. The full lists for English 5 and
English 6 are below (and on the following

page).

English 5 CASEL descriptors per unit

Unit SEL focus CASEL descriptor

1 Identifying the challenges others face Social awareness: Demonstrating empathy and
when accessing education compassion

2 Being aware of the challenges of Responsible decision making: Identifying solutions for
homelessness and how to address them personal and social problems

3 Debating what community services a Relationship skills: Practising teamwork and
place needs collaborative problem-solving

4 Making school a nice place to work Social awareness: Responsible decision making

Responsible decision making: Anticipating and

5 Predicting outcomes to actions . , -
evaluating the consequences of one’s actions

Social awareness: Identifying diverse social norms,

6 Separating myths from facts including unjust ones

7 Creating an instructional video Relationship skills: Communicating effectively

8 Thinking about measures to reduce Responsible decision making: Identifying solutions for
inequality personal and social problems

9 Understanding cultural differences Social awareness: Taking others’ perspectives
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English 6 CASEL descriptors per unit

Unit SEL focus CASEL descriptor
R . - kina: Anticipati
1 Sustainable tourism espon§|ble decision making ntlcu'mtmg and
evaluating the consequences of one's actions
5 T e !Qesponsible decision mc.alking: Eyalu!atir)g per"sonal,
interpersonal, community and institutional impacts
. Social awareness: Identifying diverse social norms,
3 Female inventors . . .
including unjust ones
4 Water as a precious resource !Qespon3|ble decision mgkmg: E\./alu'atlr)g personal,
interpersonal, community and institutional impacts
. . Self-awareness: Developing interests and a sense of
5 Food insecurity
purpose
Responsible decision making: Reflecting on one's role
6 Holiday healthcare tips to promote personal, family and community well-
being
How mobile phones have changed our Responsib.le decision making: Leatjnin.g to mqk‘e a
7 . reasoned judgement after analysing information,
lives
dato, facts
s Rising sea levels Responsible decis.ion making: Identifying solutions for
personal and social problems
9 Life in a conflict zone Relationship skills: Resolving conflicts constructively
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Teaching Better world, Better me

The session plans on the Teacher’s panel include specific teacher’s notes for each
session, but below is some general guidance for teaching the Better world, Better me
session.

The icon of the SDG being covered in the unit appears at the top of the page. More
information about the SDGs and the UN’s 2030 agenda, as well as further teaching
resources can be found at https://sdgs.un.org/goals.

The SEL focus of the unit appears at the top of the page, next to the SDG icon, in a red
heart.

Interpret an image

B Students are asked to look at an image and answer a question about it. This helps
them to develop image interpretation skills. The image is usually taken from the
Better world, Better me video and it is always something related to the topic of the
video that follows.

Better world, Better me video

B The Better world, Better me videos are related to one of the Sustainable
Development Goals. They are between 3-4 minutes long and they explain an area
of the SDG in a context that students can relate to.

The videos can be accessed through the interactive PDF or directly in the digital
platform. The audioscript is available in the Answer key.

The video is split into two parts.

Students watch part 1 of the Better world, Better me video and answer the questions.
Next, students watch part 2 of the video. It is followed by a comprehension task to
check students’ understanding of the video and also to get them focused on the
key themes that will be explored further later on in the session.

Speaking and/or Learn together activity

B Students work collaboratively in an oral activity related to a theme from the
section. The SEL focus may also be brought in at this stage.

Take action

B Students complete a task or project encouraging active participation towards
achieving the Sustainable Development Goal presented in the section. They will
also be implementing the SEL skill. These activities are intended to be collaborative
and, as a general rule, are designed to be completed in groups or as a whole class.

Real-life heroes
B The Real-life hero biography highlights an inspirational person or organisation

working towards the unit SDG. Students read the biography and answer a
comprehension question.
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What is inclusion?

Inclusion in an education setting means making learning accessible to all students,
regardless of their learning styles, abilities or background. It means taking into
consideration the profile and needs of each student in your class and making sure that
your teaching enables participation, adapting activities or methods when learning is
blocked for anyone.

To create an inclusive environment a number of areas need to be considered:

B Learning styles: We all learn in different ways. For example, some students will
take in information better by reading it silently by themselves, others will benefit
from visual aids.

B Level: Although your English classroom might have an average level, there is
always going to be a range within this, from those who come from a bilingual
home and speak English fluently, to those who struggle with simple English.

B Perspective: Students’ perspectives will differ depending on a number of things
including their cultural background, religion, gender identity or socio-economic
background.

B Special educational needs: Some students will have a specific condition that
affects their learning in some way, for example dyslexia, autism, ADHD or a visual,
sensory or physical need.

Inclusion recognises and celebrates diversity. As well as making learning accessible to
everyone, having an inclusive and diverse classroom environment exposes students to
a more realistic version of the world and teaches them to be open and accepting of all
individuals.

How to be inclusive

The best place to start with inclusion is to evaluate the needs of the students in your
classroom. You may not know your students at the start of a new year but try to find
out as much as you can about them before they start. You should be able to collect
information about any special educational needs they have from their previous
teachers or school.

In the first few weeks with a new class, be flexible in your teaching. Try out a variety of
teaching methods and activities and see how different students react to them. As you
try out different methods, collect information about students’ learning styles, level,
perspective and how any special educational needs affect their day-to-day learning.
Get to know your students as people to find out what motivates them and what
obstacles they may face. You'll slowly start to build up a picture of each child and how
they learn best. You can then feed this into your lesson planning throughout the year.
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B You can find many learning style questionnaires online which you can give directly
to the students to fill out if it is suitable for your class. These questionnaires also
help students identify their own learning style.

Learning styles

B Present and practise vocabulary and grammar in a range of ways to suit the needs
of different learners. Observe how students respond to each method and feed that
information back into your lesson planning and classroom management.

Level

B Use the placement tests at the beginning of each course to get a general picture of
each student’s level. (Primary 2 upwards)

B Putstudents in mixed-level groups for groupwork so they can help each other
access tasks and learn from each other.

B Take advantage of the digital platform to assign different activities to different
students. In addition to assignhing different material from the Student’s book and
Activity book, you can calibrate Bookroom and Trainer levels individually for each
student. You can also give students digital access to other years of the course if
they need to revise or are ready for more advanced material.

Perspective

B Use photos and content that expose students to people with a diverse range of
body types, age, gender identity and cultural and religious backgrounds. Use
stories and texts which give students a real picture of the international world that
we live in today.

B Askstudents about the festivals they celebrate at home and celebrate them in
your classroom.

Special educational needs

B Adapt your classroom to the needs of your students. For example if any of your
students are wheelchair users, make sure there is enough space for them to move
around.

B Consider students with particular
needs in your seating plans, for
example putting students with hearing
impairments near the front of the class.

B Review the resources you create to
make sure they are accessible to all your
learners, for example not overcrowding
the page with extra information helps
dyslexic learners.
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Being inclusive with Time Travellers

Time Travellers provides a range of resources to help you to make your teaching more

inclusive

A Universal Design for Learning is one of Time Travellers’ methodologies. Care has
been taken to represent a diverse mix of cultures, religions, backgrounds and physical
abilities both in the visual elements of the textbooks and in the content.

In the Better world, Better me section students inclusion and diversity will be covered

more directly.

Inclusive learning activity bank

The inclusive learning activity bank
provides you with activities that you can use
with the whole-class or groups of students
to replace activity types used in the unit

or session plan which block learning for
particular students.

You can find these activities on the digital
platform, available to download in a PDF.
Each one includes step-by-step instructions
of how to run the activity. You'll find
alternative ways to introduce and practise
vocabulary and grammar structures, to
access the stories and comics and to practise
language skills.

Inclusion videos

The inclusion videos can be found in the
Teacher’s panel in the Resources section.
Each video is 15-20 minutes long. There are
some videos on general areas like How to
create an inclusive learning environment or
How to promote diversity, as well as videos
on specific special needs like dyslexia, ADHD
or anxiety. The videos include explanations
as well as practical tips and activities to use
in the classroom. We encourage watching
them at the start of the school year or
dipping into them when you need supportin
a certain area.
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Mediation

What is mediation?

Mediation is the act of facilitating the understanding
of an individual or group of people. This can be in

a conversation, helping two people to understand
each other, or it can be helping someone understand
a text, or a concept. The mediator creates a bridge

of understanding; they help to convey meaning,
something which would not take place without them.

Mediation can happen within the same language,
or from one language to another. Mediation helps
communication between people from different
cultures, from different regions or working in
different fields. In these cases understanding may
be hindered because of the interlocutors’ different
points of view, life experiences or knowledge

of a particular profession. Mediation therefore
not only requires lexical understanding, but also
empathy and emotional intelligence to understand
different peoples’ points of view and interpret and
communicate how they feel.

A successful mediator puts their personal views,
feelings or needs to one side, and focuses on
communicating those of the people involved in

the conversation or of the author of the text. The
mediator needs the language and social and
emotional skills to create the conditions required
for successful communication. They need to
collaborate to convey meaning, encourage others to
communicate or understand meaning and to pass
information in an appropriate form.

A breakdown of mediation activities

The CEFR definition of mediation breaks mediation down into three areas:

B Mediating a text: passing on to another person the content of a text that they
cannot access because of linguistic, cultural, semantic or technical barriers.

B Mediating concepts: facilitating access to knowledge and concepts for others,
especially if they are unable to access this directly on their own.

B Mediating communication: to facilitate understanding between communicators
who have individual, sociocultural, sociolinguistic or intellectual differences in a
standpoint.
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The CEFR further breaks down these three areas into competences.
Mediating a text

Relaying specific information - in speech and in writing

Explaining data (e.g. in graphs, diagrams, charts etc.) - in speech and in writing
Processing text - in speech and in writing

Translating a written text - in speech and in writing

Note-taking (lectures, seminars, meetings, etc.)

Expressing a personal response to creative texts (including literature)

Analysis and criticism of creative texts (including literature)

Mediating concepts

B Collaborating in a group

e Facilitating collaborative interaction with peers
e Collaborating to construct meaning

B Leading group work

¢ Managing interaction
e Encouraging conceptual talk

Mediating communication

B Facilitating pluricultural space
B Acting as intermediary in informal situations (with friends and peers)

B Facilitating communication in delicate situations and disagreements

This breakdown has been taken from The CEFR: Learning, Teaching, Assessment:
Companion Volume with New Descriptors published in 2018. In this guide you can find
more information about each area of mediation. The LOMLOE mediation requirements
are based on the CEFR guidelines.

https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
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Teaching Mediation with Time Travellers

You can teach students mediation skills using Time Travellers through skills activities in
the main units or using the mediation activity bank.

Mediation in the main units

Many of the skills required for successful mediation are skills that students will already
be honing to improve their general reading, writing, listening and speaking skills. There
are therefore activities within these sections of the unit which will help students to
develop these key mediation skills. The sections where they appear are highlighted in
the curriculum planning documents, available to download from the Teacher’s panel.

Collaborative learning skills which are fundamental to being a good mediator are p
developed throughout the unit in the activities marked with the learn together icon. t_%

The key Social and Emotional learning skills required to meditate successfully are
covered in the Better world, Better me section. For example, they develop empathy
skills and learn how to relate with other students in a group.

Key socio-cultural skills required are covered in the Better world, Better me section.

Mediation activity bank

The mediation activity bank which can be downloaded as a PDF from the digital
platform provides scenarios in which students can put their mediation skills into
practice. They are broken down by cycle, and cover the three main areas of mediation:
mediating a text, mediating a concept and mediating communication. These activities
can be slotted into language skills sessions or at the end of the Better world, Better me
session.

Tips for running mediation activities in the primary classroom

B Make you use scenarios that are relevant to students’ lives. Picking scenarios that
are likely to happen to students gets them engaged and will encourage them to
draw on their own experiences.

B Use visuals where you can. When you're explaining a scenario, show pictures of the
key elements to aid understanding and to bring the scenario to life.

B Use authentic realia and recordings where possible. For example, if you're asking
students to listen to an advert on a radio station, find a real advert to use.

B Getstudents to mediate using a variety of multimedia. For example, instead of just
speaking or writing, get them to record a voice message or write a text message to
make the scenario more true to real life.
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Plurilingualism

What is plurilingualism?

Plurilingualism refers to the developing linguistic repertoire of an individual. Being
plurilingual doesn’t just refer to the fact that an individual speaks more than one
language (this is bilingual or multilingual), but that they can call upon elements of
their linguistic repertoire in a flexible way in different situations. According to the CEFR
competence breakdown, plurilingual learners can:

B switch from one language or dialect to another.

B express oneself in one language and understand a person speaking another.
B call upon the knowledge of a number of languages to make sense of a text.
B recognise words from a common international store.
|

mediate between individuals with no common language, even with a slight
knowledge oneself.

B bring the whole of one’s linguistic equipment into play, experimenting with
alternative forms of expression.

B exploit paralinguistics (mime, gesture, facial expression etc.).

The plurilingual competence is useful to learners because
languages are interrelated. If, for example, an English
learner is aware of the similarities and differences
between their native language and English it will help
them to learn English. What's more, if a learner is aware
of their own strengths and weaknesses when it comes
to language learning - for example, they remember
and reproduce new vocabulary quickly but they
struggle with reading long texts - they can apply

this knowledge to the learning of a new language

and develop strategies to help themselves.

Plurilingualism also groups language and culture
together and recognises that they are not two
separate things, but rather are closely linked
together. A wide knowledge, understanding

and empathy of other cultures is vital to
plurilingualism. This encourages an attitude

of openness and curiosity in learners.
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What does plurilingualism look like in the
English classroom?

By simply learning another language, the plurilingualism competence is being
developed. Making students aware of the key elements of the plurilingual approach
will help them to employ these skills in their English learning. Some examples are,
proactively using knowledge of their native language or the languages they speak to
read a text in English, looking for cognates and internationalisms, or being aware of
false friends to correctly navigate and interpret new vocabulary.

Helping students to understand their strengths and weaknesses in the linguistic and
communicative terrain with self-evaluation exercises and progress logs is a key part of
plurilingualism. It is also important to give students strategies to help them improve in
these areas and digital tools they can use to support their learning.

Teaching plurilingualism with Time Travellers

The plurilingualism methodology in Time Travellers includes lesson plans and
self-evaluation rubrics and progress log.

Plurilingualism session plans

In the Resources section of the Teacher’s panel are session plans that develop key
plurilingual skills, including developing an awareness of the similarities and differences
between languages and the importance of understanding cultures when it comes to
learning a new language. These short sessions can be run once or twice a term and link
well with the Better world, Better me session.

Self-evaluation rubrics and progress log

This resource is similar to the approach recommended by the Council of Europe -
the creation of a European Language Portfolio (ELP). Using self-evaluation rubrics,
available to download from the Teacher’s panel, students reflect on their language
learning in order to develop a self-awareness of their strengths and weaknesses.

You can read more information about plurilingualism in The CEFR: Learning, Teaching,
Assessment: Companion Volume with New Descriptors published in 2018:

https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
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Flexible evaluation

Milton Education supports teachers by providing a wide range of evaluation tools
that can be adapted and used to objectively assess students’ progress in a variety
of contexts. It encourages global and ongoing evaluation and takes into account key
competences and students’ progress in all areas of learning.

B Placement tests
There are placement tests that can be used at the start of Primary 2 to determine
students’ current knowledge. They cover the most important content for the
students to have mastered in order to continue with the current year’s content,
giving you valuable information about which areas might need to be developed
further. The placement tests are designed to form part of a holistic student
evaluation process, alongside other evaluation tools. Available on the digital
platform and as downloadable PDFs.

B Review sections

Each unit contains a Review section, testing students’ understanding of the
vocabulary and grammar presented. These sections can be done at the end of each
unit or after every few units as part of a general overview of previous content.

B Cambridge exams

The Trainer offers a complete set of over 30,000 questions similar to Cambridge
exams Starters, Movers, Flyers, A2 Key and B1 Preliminary. The questions are
organised into the 7 CEFR levels Pre-A1l to B1. Each level covers the 6 main skills
areas of Vocabulary, Grammiar, Listening, Reading, Writing and Speaking. Also
available in the Teacher’s panel are 3 complete Cambridge exams for 5 levels:
Starters, Movers, Flyers, A2 Key and B1 Preliminary.

B Unitexams

These tests can be used as exams or as a diagnostic tool to identify any gaps
in knowledge and understanding. Available as downloadable PDF or editable
document to be personalised for your students.

B Evaluation rubrics

The evaluation rubrics allow teachers to continuously assess their students
progress throughout the school year, and help to provide valuable insight into
students’ competence development. They evaluate the key competences specified
in the LOMLOE. Available as a downloadable PDF.

B Self-evaluation rubrics

The self-evaluation rubrics are designed to develop students’ self-awareness of their
language skills. They encourage them to reflect not only on their English skills, but on
the skills involved in all the languages they speak, and to recognise their strengths
and the challenges they face to help them improve. They also help you to adapt your
teaching according to individual students’ needs. Available as a downloadable pdf.
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Good morning/afternoon, everyone. Stop talking and be quiet.
Hello, everyone. [ Hello, (Sara). Comeiin.

Introductions Stand up.

I'm (Sara). / My name is (Sara). Sit down.

I'm your teacher, Miss/Ms/Mrs/Mr(Roberts). Come to the front of the class.

Asking how someone is Put your hand up.

How are you? [ How are things? Show me your (answer).
How are you getting on?

. Turn to page (fifteen).
Getting started

Look at exercise (ten).
It's time to start. [ Let’s begin.

Listen to (the recording).
Finishing the lesson

Watch the (video).
Close your books.

Pay attention.

Put your (books) away.

Repeat after me.
It's time to finish.

Look at me.
Checking understanding

Remember to bring (coloured pens) to
Are there any questions? the next class.

Does everyone understand (what they Do exercise (two).

have to do)?

Work in (pairs [ groups).

Saying goodbye

Remember to do your homework!

See you (next week [ on Monday)!

Have a nice (day / afternoon [ weekend)!
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MILT

Milton Education’s Masters in Innovative Language
Teaching (MILT) is a self-study, digital learning course
designed to help you become a better English teacher.
It provides professional development training in English
teaching methodologies, theories and tools.

MILT is composed of 130 videos, each lasting 15-20 minutes. The course is split into
8 modules.

1 Teaching methods

Pedagogical theories and learning methodologies and how to apply them in your
classroom. Videos include:

m Flipped classroom
®  Multiple intelligences
m Universal Design for Learning

2 Classroom management

Useful ways for managing students, resources and your classroom environment.
Videos include:

® Managing challenging behaviour
m Creating a student-centred learning environment
m Teaching digital natives

3 Teaching English

How to improve your English teaching, focusing on innovative ways of teaching the
language and how to teach the more challenging areas of English. Videos include:

m Multiple literacies
m Using stories to teach English
m Effective correction and feedback sessions

4 Classroom tools

How to use a range of digital tools that are useful for teaching English.
Videos include:

m How to use Kahoot
®m How to use Google classroom
m How to use Class Dojo
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5 Social and Emotional Learning

How to support students with their emotional well-being, following a Social and
Emotional Learning curriculum. Videos include:

m Social awareness
m Growth mindset
m Safeguarding children online

6 Creating an inclusive classroom

How to manage mixed-ability classrooms and support students with special
educational needs. Videos include:

m Promoting and celebrating diversity
m Teaching children with anxiety
m How to create an inclusive learning environment

7 Teacher organisation and well-being

Skills to support your own well-being as well as tools for organising yourself, time and
work. Videos include:

® Managing workload
® Having difficult conversations
® Managing parents

8 Management and leadership

Areas that will help you develop a whole-school view and take on more senior roles.
Videos include:

m How to lead
® Managing conflicts in your team
®m How to coordinate the English department

At the end of the course you will receive a certificate showing the completion of the
MILT course.

All videos have been written and are presented by experienced English teachers and
the advice is practical and easy to implement in the classroom.

For more information go to www.miltonteachers.com.
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Curriculum planning

Time Travellers is designed to be taught in one school year. The official curriculum
planning documents include a teaching plan which suggests teaching a unit every

3-4 weeks. Below is the whole year plan, including exam periods and holidays. You can
follow this plan or adapt it to suit your needs.

HOLIDAY

September October
week 1 week 2 week 3 week 4 week 1 week 2 week 3 week 4
unit 1 unit 1 unit 1 unit 1 unit 2 unit 2 unit 2
November December
week 1 week 2 week 3 week 4 week 1 week 2 week 3 week 4
unit 3 unit 3 unit 3 EXAMS HOLIDAY
January February
week 1 week 2 week 3 week 4 week 1 week 2 week 3 week 4
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March April
week 1 week 2 week 3 week 4 week 1 week 2 week 3 week 4
EXAMS HOLIDAY | HOLIDAY
May June
week 1 week 2 week 3 week 4 week 1 week 2 week 3 week 4
EXAMS




Hours of English teaching Teacher's uide (E)

The Time Travellers content can be adapted to suit your teaching needs. You can use
the session plans to adapt the amount of content to the amount of hours of English
you teach each week. There are 12-14 session plans in every unit.

5 hours of English per week

If you teach 5 hours of English per week, teach all 12-14 session plans for each unit.

4 hours of English per week

If you teach 4 hours of English per week, teach 10 session plans for each week.

3 hours of English per week

If you teach 3 hours of English per week, teach 8 session plans for each week.

In the session plans section of the Teacher’s panel you can filter the session plans by
how many hours of English you are teaching. A recommendation of which sessions to
teach and which to skip, depending on whether you teach 5, 4 or 3 hours of English per
week, is provided.

Downloadable resources quick reference list

Below is a list of all the downloadable teacher’s resources you'll find on the
Teacher’s panel.

Answer key including audio scripts

Audio files by unit

Time travel story glossary

Teacher’s guide (this document)

Official document planning (programaciones)
Learning situations

Session plans

Phonics unit

Andalusian culture unit

Unit exams (including audio, editable)
Placement tests (including audio, editable)
Cambridge practice exams

Evaluation rubrics

Self-evaluation rubrics

Inclusive learning activity bank

Mediation activity bank

Plurilingualism session plans

Answer to Escape room activity on page 3: DONE
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